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Giving Credit Where 
Credit is Due... 



This collection of tobacco, alcohol and other drug curricu- 
lum infusion ideas includes many of the wonderful and 
innovative ideas generated by the teachers and teacher 
liaisons at Windsor Junior High Schooi, Hartford Memoriai 
Middie School, and Thetford Academy in Vermont, and 
Lebanon Junior High School in New Hampshire. In many 
cases ideas are combined with other projects to give read- 
ers an understanding of the breadth of possibilities in the 
area of curriculum infusion. Though it was impossible to use 
all of the exciting projects and ideas that teachers gener- 
ated, we have tried to include some in each subject area. 

While much credit shouid be given to the whole faculties 
of each of the participating schools for being the deep 
weli of information from which this manual springs, specific 
projects were taken virtuaiiy in entirety and shouid be 
acknowledged specially. 

Judy Callens and the team at Hartford Memorial Middle 
School generated the integrated curricuium webs for 
myths on pages 1 1 and 1 2, among their iong list of possibili- 
ties. 

The Windsor Junior High Schooi Staff, including Barbara 
Barbour, Lori Bennett, Anne Greaney, Andrew Tufts, John 



Barth, Dan Kolln, Cece Hachstin and Anne Evensen have developed a far reaching 
integrated curricuium with iesson plans that served as the basis of several projects and 
ideas Included in this book. Specifically, the Math project called Graphing and 
Comparing "At Risk" Behaviors on pages 125-132 was generated and used by their 
team very successfully. 

Also in Windsor, art teacher, Bonnie BoIIman, worked with teacher liaison, Sara Haines, to 
create the Art and Media unit on pages 1 83 -1 87. This lesson is also described in story 
form in the beginning of the book, which could only start to express the enthusiasm stu- 
dents showed in the real lesson. Industrial arts teacher, David Holloway was also 
extremely helpful with the "Inhalants" discussion. 

At Hartford Middle School, science teacher, Jane Connolly and teacher liaison, Jean 
Walsh, helped to develop the multi-media computer project described on pages 138 - 
1 50 of the Math and Science section. The Performing Arts section should be credited to 
Eli Burke, who can draw students to a level of performance they would never have 
dreamed possible. 

Robert Bryant, Prevention Counselor, is known throughout all four schools for his remark- 
able and involving work with curriculum infusion, for everything from lively discussions in 
which he helped students to identify their sources of support, to his work developing 
individual curriculum plans for specific students. His ideas became the source for many 
of the projects and ideas included in the manual. Robert is also responsible for generat- 
ing the facts from which the multi-media computer show was made. 

Cynthia Collea, Brian Kunz and Lindsay Putnam and the team of Outdoor Education 
specialists at Dartmouth provided many students and teachers with the opportunity to 
experience the "Alternate Highs" described in the Physical Education section. Many of 
the schools have now established thei>- own ropes courses so that these experiences 
can be an ongoing part of their curriculum. 
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Tobacco, Alcohol and Other Drugs module of the Teenage Health Teaching Modules 
(THTM) with permission from The Education Development Center. 

Special thanks go to Linda Ladd for her inspiration and help with everything from provid- 
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Getting Started 



"Results! Why, man, I have 
gotten a lot of results. 

I know several thousand 
things that won't work." 



Thomas A. Edison 




O h no," you soy. "Not another 
'prevent drug and alcohol 
abuse' manuall I'm sick of ineffec- 
tive programs, and my students 'just 
said no' to tobacco, alcohol and 
other drug prevention projects long 
ago. Let's get real." 




Yes, let's get real. There really IS a 
problem out there. More students 
than ever are drinking, and they're 
starting earlier. More students are 
smoking and they are starting that 
earlier as well. Involvement with 
other drugs follows the same discour- 
aging pattern. 

The standard answer, more educa- 
tion, just isn't working. So how do 
we have an impact on tobacco, 
alcohol and other drug use? How 
can we turn things around? 



Let's get 
real. 






Even 

teachers 

are 

getting 
tired of 
it. 



Students need five things to help 
them successfully fight peer pressure 
to use tobacco, alcohol and other 
drugs. 



1. Factual Information 

2. Effective Decision Making 
Skills 

3. Support Systems and 
Protection 

4. Critical Thinking and 
Evaluation Skills 

5. Positive Self-Image and Peer 
Relationships 

The purpose of this manual is to give 
you some tools to add tobacco, 
alcohol and other drugs facts and 
skills into courses you are already 
teaching. ..but in a new way. We, 
tcgether with teachers, students and 
school staff know that there is grow- 
ing concern that students are over- 
dosing on drug education classes, 
materials, projects and lectures. 

Even teachers are getting tired of it. 








So we've developed "stealth tobac- 
co, alcohol and other drugs educa- 
tion." It's actually called curriculum 
infusion, but the concept is to make 
the message an integral part of the 
existing curriculum. 

Here's an example of how one school 
used this "stealth" technique to 
teach eighth graders some facts 
about tooacco and alcohol advertis- 
ing: 



We're in the art room, posters and paintings cov- 
ering the waiis. Twenty eighth-grade students sit 
on taii stoois around four iarge tabies covered 
with a great assortment of magazines. This is the 
first of two ciasses on advertising. Tomorrow, we 
wiii create our own ads, but today we study the 
resuits of expensive ad campaigns. 

The students thumb through the magazines, iook- 
ing for something that catches their eye. What 
gets their attention? Coior? Size? The sexy giri? 
Those great eyes? The cooi guys? Everyone 



...make 
the mes- 
sage an 
integral 
part of 
the cur- 
riculum. 









This is 
their 
home 
territory. 



picks an ad and starts to fill out a one-page 
analysis. Who is the advertiser? What are they 
trying to sell? How are they trying to get you to 
buy their product or service? Is the ad straight 
forward or is it manipulative? 

After ten minutes or so, each eighth grader shows 
his or her ad to the class and reads the analysis. 
Almost everyone has an opinion. Everyone has 
seen these ads before and has been affected by 
them. This is home territory. 

"Sure the ad for the Blazer is simple, but with the 
mountains and the lake in the background, it's 
really aimed at guys wanting to go fishing and 
hunting. I'd get one if I had the money. " 

"This ad for wine has a really classy meal near it. 
It's sort of like, if you buy this wine, you'll end up 
with a really great dinner. " 

" 'Cigarettes are really cool, ' is what this one says. 
'If you smoke, you'll be popular, have great 
clothes and a cute guy like these models. '" 

Discussion is animated with everyone trying to 




M 



find the unspoken messages. A broad range of 
ads are reviewed. At ieast one cigarette and 
severai alcohoi ads are included. The students 
begin to get the idea. They start to see how visu- 
al art communicates on various levels. This is an 
exciting class: they leave ready to create great 
ads the next day! 

Now it's time to create our own messages. The 
ideas begin to flow. They start with pretty pre- 
dictable solutions at first: "Smoking Will Kill You “ 
with a picture of a tombstone. But when chal- 
lenged, the ideas get more clever... more subtle. 
One reads, "Of course I can see just fine after 
drinking. " As the words fill the page toward the 
bottom they get increasingly fuzzy. Students start 
to see how advertising works. And they begin to 
understand that some companies, including alco- 
hol and tobacco companies, can make you 
want their product for a lot of reasons unrelated 
to the product. 





They 
begin to 
get the 
idea. 



So the class gets the iDessage. But it wasn 't spelled 
out for them. After all, this is art class and we're 
discussing communicating on various levels with 
printed media. Stealth tobacco, alcohol and 
other drug education! 



This sounds like the beginnings of an 
integrated curriculum. 



The 

skills are 
woven 
into info 
the sub- 
ject 
area. 



In many ways it is, Instead of inter- 
weaving many subject areas, curricu- 
lum infusion takes the more modest 
approach of integrating a specific 
subject area, in this case tobacco 
alcohol and other drug education, 
into an existing curriculum. 

Curriculum infusion means that, 
instead of having an "all you need to 
know about tobacco, drugs and 
alcohol" day, the information and 
skills that the students need are 
woven into the appropriate subject 
areas throughout the curriculum and 
over time. For example, alcohol- 
related themes are identified as they 
arise in literature, tobacco statistics 
are evaluated in math, the effects of 
cocaine on the brain might be cov- 
ered in science, and a discussion of 
advertisers' glorification of smoking 
might be part of a language arts 
unit, 



This doesn't need to be an intimidat- 



ing process. In fact, curriculum infu- 
sion can be approached at several 
different levels. In some cases, it is 
possibie to infuse tobacco, alcohol 
and other drug issues into the cur- 
riculum by making easy alterations to 
individual assignments. Grammar 
exercises, for exampie, that often 
include sentences with littie content 
might be more interesting and vaiu- 
able to the students if relevant infor- 
mation is provided. Word probiems in 
math and even typing skill practices 
can offer opportunities to expose stu- 
dents to pertinent and important 
facts. 



This 

doesn 'f 
need to 
be an 
intimi- 
dating 
process. 




On a larger scale, teachers in many 
areas are attempting to integrate 
curriculum on many levels. If this 
approach is taken, teachers can take 
an overview position and choose a 
comprehensive topic or issue with 
branches that interweave into sever- 
al subject areas. Many times the 
topics chosen, such as relationships 










or conflict, have obvious connections 
with tobacco, drug end cicohol pre- 
vention 



The 

theory 
behind it 
aii... 



Integrated Curriculum Model 

There ere many models for integrat- 
ing curriculum. Robin Fogarty's 
book. How to Integrate the Curricula, 
looks at several different approach- 
es, each appropriate in its own con- 
text. Below is a design for an inte- 
grated curriculum using the webbed 
model . 



In this model, as Fogarty describes it, 
"The teachers present a simple topi- 
cal theme and web it to the subject 
areas. A conceptual theme, such as 
conflict, can be webbed for more 
depth in the theme approach." 

One of the themes chosen was 
myths. Approaching myths as a 
theme allows for tobacco, alcohol 








and other drug prevention education 
to be woven through many areas of 
the curricuium. 



in this case using the theme of myths, 
drives the choice of curricuium areas 
to be covered. The topics chosen 
answer questions about the theme 
and fail naturally into the various 
subject areas. Because tobacco, 
alcohol and drugs issues relate to so 
many topic areas, infusion becomes 
quite obvious and natural. 



...infusion 

becomes 

quite 

obvious 

and nat- 

uroi. 
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This manual is designed to provide support for either a sub- 
ject-area infusion approach or a thematicolly-bosed Integrat- 
ed curriculum approach, The symbols can help direct you to 
the thematic areas that may relate to an integrated curricu- 
lum approach, 
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Using Infusion 



"When choosing 
between two evils, I 
oiways like to try the 
one I've never tried 
before. " 



Mae West 



HOW TO USE THIS MANUAL 




...if it 
isn't fun 
for you, 
if won't 
be fun 
for your 
students 
either! 



T his is not one of those stort-at- 
poge-one monuais. This is probo- 
biy more like a cookbook than any- 
thing else. You don't have to read 
the whole thing. In fact, most peo- 
ple probably won't need to. Skim 
around. Find some things that look 
interesting. The whole point is that 
this should be intriguing and fun.. .if it 
isn't, it won't be fun for your students 
either! 



You've probably already thumbed 
through this manual. You've noticed 
that there are sections for each sub- 
ject area. 




Each section starts with a story, usu- 
ally a classroom scene describing 
how tobacco, alcohol and other drug 
education was infused into that sub- 
ject area. These stories are compos- 
ites of various classroom experiences. 




• o 




They are here to give you a "feel" for 
the process. It won't always work out 
the way the story tells it, but that's 
teaching, right? 

After each story is a brief section that 
talks about infusing tobacco, alcohol 
and other drug education into that par- 
ticular subject matter. The five compo- 
nents of successful tobacco, alcohol 
and other drug education are listed 
with five little icons representing each 
of these inr.portant components: 

1. Factual Information 

2. Effective Decision Making 
Skills 

3. Support Systems and 
Protection 

4. Critical Thinking and 
Evalluation Skills 

5. Positive Self-Image and Peer 
Relationships 

Each idea has one or more of these 
symbols next to it so you can quickly 
tell which component is being 
addressed by a particular idea. 
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It won't 
always 
work out 
the way 
the story 
tells it... 



But 
we 've 
only 

scratch- 
ed the 
surface. 



Thirdly, each chapter has an Idea 
section with some ready to use lesson 
plans. We've 



cusslon, pro- 
ject or exercise set into a "folder" 
with a tab at the beginning of each 
new idea. You can easily thumb 
through the suggestions and pick 
ones that fit into your own lesson 
plans. 

This is an idea manual. 

As you read though the infusion ideas 
given here, you may find other con- 
cepts coming to mind. We've Inter- 
viewed seventh and eighth grade 
teachers, helped in classrooms, 
assisted in theater projects and 
struggled through outdoor ropes 
classes. In the process, we've col- 
lected a number of curriculum infu- 
sion examples. But we've only 
scratched the surface. Once you get 
the idea, once you see how it can 
work, you will find your own stories, 
your own methods and your own 
information . 



put each dis- 






Language Arts 



"Words are slippery. 



Henry Brooks Adams 





"He 
never 
really 
has a 
plan... " 



Infusing Language Arts 

The fall has marched on. The leaves are off the 
trees and the first frost is a memory. The first big 
writing project is nearly finished and the chss has 
created its own little groups of leaders and follow- 
ers, and don't-want-to-lead-or-follow-ers. Last 
night's homework is being passed forward. It's 
time to start. 

"Excuse me...?" A hand goes up near the back. 

"Yes, Mario?" This is unusual: Mario doesn't talk a 
lot in class. 

"I read the assigned book... and it's okay. But, 
um, here's my question: It seems like the hero is 
kind of swept along by things happening to him 
and he never really has a plan, you know? Is that 
really the way life works?" 

The class stirs. There is interest in this issue. Some 
nod. "If it feels good, do it, " someone blurts out. 
There's a little laughter. 

"Well, that's a pretty important issue, both for the 
hero of this book and for all of us. How should we 
make decisions? Simply go with the flow? Or 





make a plan and stick with it no matter what? 
Desidra, what do you think?" 




7 think our hero hod a plan but kept changing it 
when it didn't work. " 

"Jason?" 

"But how did he come up with the plan? He did- 
n 't have time to write up something. I think he 
just went with the flow and lucked out. " 

There are a lot of other comments. The students 
are into this. It's an important issue. How do you 
decide about all kinds of things... especially under 
pressure? "Actually, " you say, "there is what's 
called the Decision Making Model. It's five steps 
that break down the whole decision making 
process. " 



"...there 
is whot's 
called 
the 

Decision 
Making 
Model. " 



(Write on the board): 

Step 1. Define the problem and put it in perspec- 
tive. 

Step 2. Think of different ways to solve the prob- 
lem (brainstorm). 

Step 3. Weight the pros and cons of the options. 
Step 4. Choose the best option, check it out with 




O 
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a reliable resource and then fake action. 

Step 5. Reflect on the consequences and revise 
the strategy. 



"...let's 
use these 
skills on a 
real life 
situation. " 



"Let's look at each of these steps in terms of our 
hero..." 

This is a new way of thinking for them. It's a sim- 
ple set of steps that clarifies a murky process. 
They cite examples of how the hero tried to 
define a problem and then brainstorm solutions. 
The class is involved. 



"Now, let's use these skills on some real life situa- 
tion. Let's pretend that you're at a party and 
someone offers you a beer... I KNOW that this 
would NEVER happen, " you say, with a look that 
says you KNOW very well it could happen. Quiet 
giggles. 

"Let's define the problem. Sophie?" 

"Well, I guess the probler ~. is do you take the beer 
or not... right?" 

"Right. And can you put this into perspective?" 




■U' 



"Well, I'm not sure. If I take the beer. I'll feel more 
like one of the crowd and It might make me feel 
good.. .but my parents would kill me... " 



"Good. To be cool or not to be cool, that Is the 
question. " A little laughter. “T.J., let's try to brain- 
storm some options here. " 

"Gee, I guess you can take the beer or not take 
the beer. " 

"Okay, but let's get creative.... this Is the brain- 
storming part of the process. The one Important 
rule of brainstorming In a group Is that no one 
puts down any Ideas. What may seem like dumb 
Ideas may trigger a great brainstorm that solves 
the problem. So, what are some other options, 
anyone?" You start writing their options on the 
board. 



"To be 
cool or 
not to 
be cool, 
that is 
the 
ques- 
tion. " 



"You could leave. " 



You could act drunk. 



You could pretend to drink the beer. 




"You could pour if out, maybe in the bathroom 
and put water in the can. " 



"The 
con is 
that. ..I'd 
feel like 
a dork. " 



"You could say that your coach would kick you 
off the team. " 

("Yea? What if your not on a team?") 

You encourage them some more. This is good. 

Do you see? Even when it looks like there are 
only two choices (take the beer or don 't take it), 
there really are a lot more. " The ideas keep com- 
ing. 



"Now let's talk about the pros and cons of each 
of these ideas. What are the pros and cons of 
leaving? Rick?" 



"Well, the pros are I don 't get drunk and I don 't 
have beer on my breath when I get home. The 
cons are that all my friends are at the party and 
I'd feel like a dork. " 



And so it goes for the rest of the hour. 




Congratulations, you've just infused 
tobacco, alcohol and other drugs 
education into Language Arts. 
Decision making came up through a 
regular class assignment. To make 
the decision making modei come to 
life, you picked a real world exam- 
ple. ..one that students see a lot. In 
doing so, you just heiped them cre- 
ate strategies for dealing witn these 
situations at the same time you pro- 
vided them with skiiis to enhance 
their understanding of the iiterature. 




You 

picked a 

real 

world 

example, 

one that 

the 

students 
see a lot. 



Literature and writing provide innu- 
merabie opportunities to enhance 
curriculum by infusing the five major 
ingredients of effective tobacco, 
aicohoi and other drug prevention. 






These five ingredients are: 



1. Factual information 

2. Effective Decision Making 
Skills 

3. Support Systems and 
Protection 

4. Critical Thinking and 
Evalluation Skills 

5. Positive Self-Image and Peer 
Relationships 

Literature provides an important con- 
text for the discussion of ideas that 
are critical to students' lives. In 
many cases the issues that literature 
presents are key to addressing con- 
cerns related to the prevention of 
tobacco, alcohol and drug abuse, 
either directly or indirectly. 

Essentially, we are trying to help stu- 
dents acknowledge that their lives, 
the lives of their family members, 
their friends, and even people they 
don't know are all very important. 




/ 



We are challenging students to 
demonstrate how they value them- 
selves and one another by the 
actions they take to protect them- 
selves and others. We are reinforc- 
ing, and in some cases, seeking to 
establish a norm that says "My life 
and others' lives are significant and 
wcrthy of protection." 




"My life is 

significant 

and 

worthy of 
protection. 



Taking Literature to Doily Life 

You can use examples from literature 
that illustrate these concepts. 
Discussions with the class can 
enhance the appreciation of the lit- 
erature as well as the students' 
understanding of issues that signifi- 
cantly affect their lives. 

In the following pages, Huck Finn, by 
Mark Twain, is used to illustrate how 
tobacco, alcohol and other drug 
issues can be illustrated through liter- 




ature. 



DISCUSSION: Huck Finn 








Read the following passage from 
Huckleberry Finn, by Mark Twain. 



Next day (Muck's father) was 
drunk, and he went to Judge 
Thatcher's and bullyragged him, and 
tried to make him give up the money; 
but he couldn't, and then he swore 
he'd make the law force him. 

The judge and the widow went 
to law to get the court to take me 
away from him and let one of them 
be my guardian: but it was a new 
judge that had just come, and he 
didn't know the oid man; so he said 
courts mustn't interfere and separate 
families if they couid heip it; said 
he'd druther not take a chiid away 
from its father. So Judge Thatcher 
and the widow had to quit on the 
business. That pieased the oid man 
tin he couidn't rest. He said he'd 
cowhide me tiii i was biack and biue 
if i didn't raise some money for him. i 
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borrowed three dollars from Judge 
Thatcher, and Pap took It and got 
drunk, and went a blowing around 
and cussing and whooping and carry- 
ing on; and he kept It up all over 
town, with a tin pan, till almost mid- 
night; then they jailed him, and next 
day they had him before court, and 
jailed him again for a week. But he 
said he was satisfied; said he was 
boss of his son, and he'd make It 
warm for him. 

When he got out the new judge 
said he was a-goIng to make a man 
of him. So he took him to his own 
house, and dressed him up clean and 
nice, and had him to breakfast and 
dinner and supper with the family, 
and was just old pie to him, so to 
speak. And after supper he talked to 
him about temperance and such 
things till the old man cried, and said 
he'd been a fool, and fooled away 
his life; but now he was a-goIng to 
turn over a new leaf and be a man 
nobody wouldn't be ashamed of, and 
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"he 
talked 
to him 
about 
temper- 
ance 
and 
such 
things... 
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"...he'll 

die 

before 
he'll go 
back. " 



he hoped the judge would help him 
and not look down on him. The judge 
said he could hug him for them 
words; so he cried, and his wife she 
cried again; Pap said he'd been a 
man that had always been misunder- 
stood before, and the judge said he 
believed it. The old man said that 
what a man wanted that was down 
was sympathy, and the judge said it 
was so; so they cried again. And 
when it was bedtime the old man 
rose up and held out his hand, and 
says: 

"Look at it, gentlemen and 
ladies all; take a-hold of it; shake it. 
There's a hand that was the hand of 
a hog: but it ain't so no more; it's 
the hand of a man that's started in 
on a new life, and he'll die before 
he'll go back. You mark them v/ords — 
don't forget I said them. It's a clean 
hand now; shake it— don't be 
afeard. " 



So they shook if, one after the 
other, all around, and cried. The 
judge's wife she kissed it. Then the 
old man he signed a pledge-made 
his mark. The judge said it was the 
holiest time on record, or some thing 
like that. Then they tucked the old 
man info a beautiful room, which was 
the spare room, and in the night 
some time he got powerful thirsty 
and dumb out on to the porch-roof 
and slid down a stanchion and trad- 
ed his new coat for a jug of forty 
rod, and dumb back again and had 
a good old time: and toward daylight 
he crawled out again, drunk as a fid- 
dler, and rolled off the porch and 
broke his left arm in two places, and 
was most froze to death when some- 
body found him after sun-up. And 
when they come to look at that 
spare room they had to fake sound- 
ings before they could navigate if. 




"he 

crawled 
out 
again, 
drunk 
as a 
fiddler. " 
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borrowed 
three dol- 
lars from 
Judge 
Thatcher, 
and Pap 
took It 
and got 
drunk" 



The judge he felt kind of sore. 
He said he reckoned a body could 
reform the old man with a shotgun, 
maybe, but he didn't know no other 
way. 

How would you describe Pap? 

Huck describes the situation: “He 
said he'd cowhide me till I was black 
and blue if I didn't raise some money 
for him. I borrowed three dollars from 
Judge Thatcher, and Pap took it and 
got drunk" 



Do you think Huck could predict what 
would happen to the money? Do you 
get the feeling such things had hap- 
pened before? Is there anything he 
could have done about it? 



How do you think he fell being 
forced to participate in getting his 
father the money? 
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What alternatives did he have? 






What alternatives would he have if 
he were alive today and living in 
your area? 

Did Huck have any support systems? 
To whom could he turn if he felt that 
his safety was in jeopardy? 

Would you describe Pap as an alco- 
holic? What elements about his 
behavior make you respond the way 
that you did? 

Now, read the following passage: 

By and by he rolled out and 
Jumped up on his feet looking wild, 
and he seen me and went for me. He 
chased me round and round the 
place with a clasp-knife, calling me 
the Angel of Death, and saying he 
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Would you 
describe 
Pop as on 
alcoholic? 



would kill me, and then I couldn't 




...and 
sold he 
would 
rest a 
minute 
and 

then kill 



me. 



// 



come for him no more. I begged, and 
told him I was only Huck: but he 
laughed such a screechy laugh, and 
roared and cussed, and kept on 
chasing me up. Once when I turned 
short and dodged under his arm he 
made a grab and got me by the 
jacket between my shoulders and I 
thought I was gone; but I slid out of 
the jacket quick as lightning, and 
saved myself. Pretty soon he was all 
tired out, and dropped down with his 
back against the door, and said he 
would rest a minute and then kill me. 
He put his knife under him, and said 
he would sleep and get strong, and 
then he would see who was who. 

So he dozed off pretty soon. By 
and by I got the old split-bottom 
chair and dumb up as easy as I 
could, not to make any noise, and 
got down the gun. I slipped the ram- 
rod down it to make sure it was 
loaded, and then I laid it across the 




turnip-barrel, pointing towards Pop, 
and set down behind it to wait for 
him to stir. And how slow and still the 
time did drag along. 

Discussion Questions: 

1. What advice \A/ould you give Huck 
if he were a friend of yours? 

2. How might you support him without 
increasing the risk of him getting 
hurt? 

3. Often children of alcoholics feel 
protective of their parents even if 
the parents are abusive. Sometimes 
the children think they are responsi- 
ble in some way for their parents' 
behavior. Do you think that was true 
in this case? 

4. Why do you think Huck didn't tell 
any other adults about the abuse? 
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5, What alternatives do youth have 
when they are in abusive situations 
such as this? 



Why do 

you 

think 

Huck 

smoked? 



6. Did Huck make the right decision 
to leave? What were the risks? What 
were the benefits? 

7. Huck was often described smoking 
his corn cob pipe. What kind of pic- 
ture does this create in your mind? 
How does Mark Twain create this pic- 
ture? 



8, Why do you think Huck smoked? 

9. Do you feel differently about Huck 
smoking than you would if it were a 
friend of yours? Your parents? 
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PROJECT: Protection in 
Literature 



Use the current reading assignment 
to find exampies of protection. Hand 
out the Protection Chart and and ask 
students to fiii it out at home. Major 
characters can be listed down the 
left side. 





When completed, the Protection 
Chart becomes a springboard for dis- 
cussion of the assigned reading. 

Example: Huck Finn 

If Huck Finn were a friend of yours, 
what do you think he would do if 
peopie were taiking about you 
behind your back? Let's iook at the 
Protection Chart. Would Huck have 
spoken up for you?. ..Well, he proba- 
bly would have told them off in pret- 
ty strong language, don't you 
think?. ..But he'd feel great aboui it. 



WHO 

offers 

protection? 


1 WHEN do 1 

' they offer | 

protection? | 

‘ ! 

1 


HOW f 

do they 
do It? 


Friend 


When someone i 
talks about you | 
behind your back. | 
When you might i 
get in trouble. j 


: Speaks up for you ; 
when you aren’t 
there. 

Advises you to stay 
out of trouble. 


Brother or 
Sister 


When you do 
something to upset ; 

your parents. i 

When one of your ■ 
parents is drunk. | 


Defends you in 
front of your 
parents. 

' Gives you warning 
; in advance. 

f 


Grandparent 


When they suspect 
that something is 
wrong. 

When you need 
advice. 


1 Sits down and talks ^ 
to you. 

1 Worries about you. > 
Spends time think- 
ing about you. 


Teacher 


When you are put 
down in class. 
When you are not 
doing well in a 
class. 


Speaks up for you. 
Cares at^ut you. 
is worried about 
your safety. 


You 


When a friend has 
been drinking. 
When a friend 
seems depressed. 


1 Takes thdr keys. 

1 Finds some time to 
listen to the person. 
Suggests 
counseling. 



WHY 
do they 
do It? 


HOW does 
PROTECTED 
person feel? 


HOW does 
PROTECTOR 
feel about It? 


Cares about you. 
Worried about your 
safety. 


^ Supported. 1 

Angry. 1 

» Intruded upon. 
Cared about. 


\ Good about taking 
[ action, 

i Worried. 

i i 

i J 


You are family. 
Cares about you. 
May need your 
help someday. 


Safer. 

i Relieved. 

Annoyed. 
Glad not to be 
alone. 


Good for taking | 

1 action. j 

; Pleased not to be ' 

\ in it alone. | 

1 Responsible. 

, j 


Cares about you. 

Loves you. 
You are Family. 

Sense of 
Responsibility. 


Cared about. 
Appreciative. 
Intoided upon. 


f Responsible. ] 

I Loving. ‘ 

, Pleased with seif. ! 
Intruding. 
Annoyed. | 


Sense of 
Responsibility. 
Cares about you. 
Worried about your 
safety. 


Relieved. 

Bothered. 

Angry. 
Suspicious. 
Cared about. 


Responsible. 

Competent. 

Caring. 

i 


Sense of 
Responsibility. 
Care about person. 
Makes you feet 
good. 


Safer. 
Relieved. 
Annoyed. 
Glad not to be 
alone. 


C jod for taking 
action. 

Scared of getting 
involved. 
Pleased to help. 
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HOW 
do they 
do it? 



WHO 

offers 

protection? 



WHEN do 
they offer 
protection? 
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WHY 


HOW does 


HOW do 


lo they 


other 


they feel 


do it? 


person feei? 


about it? 








1 


1 

i 

i i 

1 
1 

i ( 

} ! 

i 1 


i 
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Taking 
risks is a 
part of 
every- 
day life. 



DISCUSSION: Taking Risks 



A core component of tobacco, alco- 
hol and other drug education is get- 
ting students to come to terms with 
both positive and negative risk tak- 
ing. Taking risks is a part of everyday 
life, it builds skills and confidence 
and can help a person reach his/her 
goals. On the other hand, certain 
risks such os using, stealing or selling 
drugs ore destructive. 



Not oil risks ore physical. Placing o 
bet, standing up for something you 
believe in or making a commitment 
are all risks. 



The attached Risks and 
Consequences Chart that students 
con fill out asks them for the reasons 
for taking the risk. As they fill up the 
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chart, they may find that a general 
reason for risk taking can lead to 
multiple risks being taken. For exam- 
pie, a student may go rock climbing 
because it gives him or her a great 
sense of accomplishment. The same 
student may also play hockey and 
risk running for student government 
for the same reason. 



Here are some common reasons for 
taking risks: 

•Didn’t consider the possible consequences 
•For the thrill (this covers a lot of groundl) 
•Personal belief (loyalty, justice or friend- 
ship) 

•To gain approval or moot someone’s 
expectations 

•To save time or because it was easier 

•Lack of information 

•To make or save money 

•To try something now 

•To show off 

•To prove yourself or show that you are not 
afraid 

•For a sense of accomplishment or to 
demonstrate competence 
•Because you are addicted to alcohol or 
other drugs 
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RISK 


REASON FOR 
TAKING RISK 


POSSIBLE 

NEGATIVE 

CONSEQUENCES 


PRECAUTIONS 
to decrease nega- 
tive consequences 


OTHER PEOPLE 
who might be 
affected by the risk 


1 

1 1 . Trying out for a 
team or a ploy. 


You enjoy the sport. 
Parents want you to 
gain status. 

i 


Might get hurt. 
Might not get 
selected. 

Feel embarrased. 

i 


Practice before try- 
ing out. 

Get help from 
others. 


Family. 

Friends. 


, “ 

1 2. Smoking 
j cigarettes. 

t 


Didn't think about 
the danger. 

1 To look older, oool. 
j Friends who smoke. 


Might get cancer, 
emphysema, heart 
disease. 

Get addicted. 


i 

1 

Give up smoking 
cigarettes and 
chew gum instead. 


Family. 

Friends. 

Anyone nearby 
when you smoke. 




j 3. Tilling a friend 

j you're worried 
1 about his or her 
} alcohol use. 

y 


1 Think you should 
speak up when 
1 concerned. 

1 Affects your safety. 


He/she might never 
speak to you again. 
Other students think 
you're stupid. 


Pick the right time. 
Don't lecture. 
Offer help and 
support'. 


Other friends. 
Family of the friend 
who drinks. 


\ 

1 

\ 


i 

i 

j 
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RISK 



REASON FOR 
TAKING RISK 



POSSIBLE 

NEGATIVE 

CONSEQUENCES 



PRECAUTIONS 
to decrease nega- 
tive consequences 



OTHER PEOPLE 
who might be 
affected by the risk 
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Remember that a risk is a risk. It is 




Remem- 
ber that 
a risk is 
a risk, it 
is not a 
guaran- 
tee 



not a guarantee. If you take a posi- 
tive risk it doesn't mean you will get 
positive results. If you take negative 
risks, you may not have negative out- 
comes. Students may cite a family 
member who "smoked two packs a 
day and lived to be 98." Some peo- 
pie may beat the odds, but most will 
not. 
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PROJECT: Risks and 
Consequences in Literature. 




Find examples of risk taking in the 
book you ore now reading, Hand out 
the Risk and Consequences Chart 
and ask students to complete it using 
the major characters in the novel, 
These characters should be listed 
down the left hand side. 





When completed, the Risks and 
Consequences Chart becomes o dis- 
cussion tool for the assigned reading. 



Discussion questions: 




1, Who in the novel took the most 
significant risks? Why? 

2, Did the character understand the 
possible consequences of his/her risk- 
taking behavior? 

3, What motivated the risk taker? 

4, What was the outcome of the risk? 
Do you think the outcome justified 
the risk? 

5, Would you have done it if you 
were in his/her position? 




_<i. 




Using the completed Risks and 
Consequences Chart to guide the 
discussion, you can interweave risk 
taking in literature in with risk taking 
in real life. 

Example: 

In Hatchet, by Gary Paulsen: 

1. What risks did Jos take when he 
decided to visit his Dad in the wilder- 
ness? 

2. Do you think he thought about 
these or even realized that they were 
risks? 

3. Are there risks you take without 
really thinking about the conse- 
quences? 

4. Let's analyze some risks you might 
take. ..what about telling a friend 
that you're worried about his or her 
alcohol use? 
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PROJECTiWriting Skills: 
Decisions and Letter Writing 



Discuss the coirect format for letter 
writing, and the importance of the 
ietter as a communication tooi. 
Sometimes, because there is distance 
when peopie correspond in ietters 
uniike when they speak face to face, 
peopie feei safer about sharing inti- 
mate things than they might to some- 
one in person. 

Over the years, "Dear Abby" has 
been heiping people to deai with 
personal issues in the form of letters. 
In this exercise students will put 
themselves in Abby's shoes and 
respond to the letters that follow. 
Students may need to use the 
resource guide for alcohol to give 
correct information in their letters. 
Stress the importance of giving well 
thought out and helpful advice in 




Students 
will put 
them- 
selves in 
"Dear 
Abby's" 
shoes. . . 



correct format. 







Worksheet: Letter Writing 

Directions: Respond to the following letter 
using correct letter format and correct infor- 
mation. 



i 




Jason 
acted 
like 
every- 
thing 
was 
okay. . . 



Dear Abby, 

After hockey practice on Wednesday nights I 
usually ride home with Jason. One week my 
mom or dad will drive; the next week Jason's 
mom will drive. The problem is that the last 
couple of times Jason's mom has driven she 
smelled like alcohol and could hardly keep 
the car on the road. Jason acted like every- 
thing was okay. I hate to tell my parents 
because I know that they'll want to drive me 
all the time and I know that Jason would 
know I didn't want to ride with him anymore. 
He's my best friend and I don't want to hurt 
his feelings. What should I do? 



Signed, 

Confused 



Response: Use the back of the page or an 
additional sheet of white paper. 







Worksheet: Letter Writing 

Directions; Respond to the following letter 
using correct letter format and correct infor- 
mation, 

Dear Abby, 

1 have an older brother whose name is Paul. He 
quit school a couple of years ago and now has a 
part-time job. Most of the time he hangs around 
with some guys and 1 think they might be 
involved with serious drugs. I've even seen Paul 
getting wasted at home by himself. I've seen 
traces of white powder on mirrors and heard him 
talk with people about "crack." Last weekend 1 
found Paul passed out on his bed. If my parents 
ever found him like that they'd probably throw 
him out of the house. 

My questions are these: Is cocaine harmful? 

What can it do to him? Is "crack" the same as 
cocaine? How will 1 recognize it if my brother is 
using it? How can 1 help protect my brother 
without getting him in trouble with my parents? 

Sincerely, 

Worrie d 
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If my y 
parents n 
ever saw ii 
him like n 
that y 
they ii 
would i: 
proba- ii 
biy kick ; 
him out Ii 
of the ‘ii 
house. ! 




Project: Oral Skiiis: Role 
Playing 







Ted is 14 
and 

growing 
up in on 
alcohoiic 
famiiy. 



Role p -lying can provide a strong 
reinforcement for the decision mak- 
ing model. It also offers an opportu- 
nity for creativity and fun, Students 
can “try on" different styles and 
approaches to problems in a safe 
environment, 

Read the following situation with the 
students then ask students to role 
play possible outcomes of the scene 
by choosing characters listed at the 
end of the story. 



Following the role play, discuss the 
implications of the situation for each 
of the characters. 



The situation: 




Ted is 14 and growing up in an alco- 
holic family. His dad is usually a 
quiet, good dad but occasionally 

(;o 



goes on drinking binges l-hot iost o 
coupie of days. He can get pretty 
nasty when he's drunk and has even 
hit Ted's mom a couple of times. 

Ted's mom is really nice and pretends 
that nothing is happening. She 
keeps the house running and is sup- 
portive and helpful to Ted's dad. No 
one talks about what is happening 
outside the family. 

It has all started to get to Ted. He 
worries about what might happen 
next and what he should do about 
his dad's drinking. He feels like he 
should tell someone, but that would 
be like turning his dad in. He's even 
let school work slide because it just 
doesn't seem as important as his 
problems. 

The roles; 

Dad Mom Ted 

Paul (Ted's younger brother) 

Bill (Ted's best friend) 





Discussion Questions: 



Was this 
protec- 
tion 

heip fui? 



1. How does each character feel? 
Who needed protection? 

2. Who was being protected and by 
whom? 

3. Was this protection helpful? 



4. What were the alternatives? 



5. How were decisions made? What 
were the forces that lead to the 
decisions that were made? 

6. What will be the consequences of 
the decisions? 



PROJECT: Writing Skills: Changing 
Author’s Point of View 



Read the following section to the 
class. Explain that it is written from 
the point of view of the omniscient 
author, one who sees and knows all. 
Writing is often done from the first 
person point of view of one of the 
characters. The different points of 
view give very different perspectives 
on the same event. 

After students have read the third 
person account of the event, divide 
the class into two groups and have 
the members of one group retell the 
events of the evening from the first 
person perspective of Jennifer, and 
the other half write from the per- 
spective of Josh. 




It was 
going to 
be quite 
a party. 
Everyone 
was 

going to 
be 

there... 



The Party: 



This was going to be quite a party. 
Everyone was there, laughing and 





Richard 

started 

tossing 

down 

the 

beers... 



shouting over the rnusio. A bunoh of 
kids were donoing. Some peopie 
were drinking but some weren't. 
Jennifer and Roxanne arrived with 
Riohard, her friend Roxanne's 
boyfriend, who was oid enough to 
have his driver's lioenoe. 

Riohard started tossing down the 
beers, it was like the last party all 
over again . 



Jennifer remembered the last time 
Riohard had been drinking at a 
party. When he drove Roxanne and 
Jennifer home, he oouldn't keep the 
oar on the right side of the road. 



Roxanne watohed Riohard as he 
drank, but didn't say anything to him 
beoause she was afraid they might 
end up in a fight. Eventually, she 
joined in and began drinking with 
him. Jennifer deoided not to drink. 
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As Jennifer circulated around the 
party, she ran into Josh and they 
began talking to each other. He was 
new to school, but was so good look- 
ing that everyone already knew who 
he was. He had already established a 
reputation as a heartbreaker and a 
serious partie:. 

Josh began flirting with Jennifer. She 
saw that he wasn't drinking anything, 
which she thought was nice. When 
she mentioned it to him, he quickly 
said, "Oh yeah, I was on my way to 
get some refills when I bumped into 




She saw 
that he 
wasn 't 
drinking 
any- 
thing, 
which 
she 

thought 

was 

nice. 



Before .she could say anything, he 
walked over to the table and picked 
up four beers. As he walked back, he 
opened two of them and handed one 
to Jennifer, saying, "Okay, now drink 
up and let's really party." 




Discussion Questions: 



What 
could 
Jennifer 
have 
said to 
demon- 
strate 
her 

decision 
not to 
dr in k ? 



1 . Comment on the differences in 
perspective between Jennifer and 
Josh. How does Jennifer see the 
beer? How does Josh? 

2. What things couid Jennifer have 
said to demonstrate her decision not 
to drink? 

3. How did each character's decision 
about the use of alcohol either 
increase or decrease the risks he or 
she faced? (Richard's? Roxanne's? 
Jennifer's? Josh's?) 

4. Based on the choices they made, 
which characters in the story would 
be most likely to use an excuse like ”i 
couldn't help myself" or "Everyone 
else was doing it"? 

5. Explain whether or not each char- 
acter demonstrated seif-protection. 

6. Would Roxanne or Jennifer have 
been interfering if either of them had 
spoken to Richard about his drinking? 



PROJECT: Oral Skills: Self Talk 



"Oh no, what will they think of me if I 
don't go along with them?" 

"1 feel like such a jerk. What's wrong 
with me?" 
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Negative self-talk can make people 
feel as if they have no choice but to 
participate in things that they really 
would rather not, even when you 
have already decided not to. If stu- 
dents can learn to turn the self-talk 
around and tell themselves, "I'm 
okay the way I am. I don't have to 
do something I don't want to In order 
to Impress people," they will be bet- 
ter able to follow through with their 
original plans. 

Ask students to complete the follow- 
ing worksheet, rewriting the state- 
ments given to more positive self- 



"Oh no, 
what will 
they 
think of 
me... " 




talk. 









Worksheet: Self-Talk 

DIRECTIONS: Below are four examples of self-talk that could 
Interfere with your ability to refuse tobacco, drugs or alco- 
hol. Your job Is to change these negative thoughts, which 
pressure you to use drugs, into more supportive and positive 
statements. 



1 . If I say no to my friend's offer of beer, he/she won't like 
me. 

TURN-AROUND STATEMENT; 



2. I stick out like a sore thumb at this party. Everyone else is 
smoking marijuana. 

TURN-AROUND STATEMENT: 



3. I know I won't look cool if I'm holding a can of soda. 
TURN-AROUND STATEMENT: 



4. He/she will never go out with me again if I don't use LSD 
like he/she does. 

TURN-AROUND STATEMENT: 





PROJECT: Goals 




Have students write a paragraph 
describing a personai goai and how 
drug use wouid interfere with their 
abiiity to attain the goai. Are there 
aspects ot the goai that invoive 
financiai resources? Physicai 
strength? Reiationships? Mentai 
acuteness? 




Describe o 

personal 

goal. 



instead of coiiecting students' 
papers, you may simpiy wont to have 
students read and discuss their ideas 
in smaii groups. Are there any goais 
or strategies that are simiiar? 




PROJECT: Punctuation and 
Proofreading 




The 

physically 

dependent 

person 

then 

suffers 

withdrawal 

symptoms. 



As part of a writing skills and punctu- 
ation practice, ask students to re- 
write and punctuate the following 
paragraphs correctly. Remind them 
to use correct paragraph format and 
capitalize when appropriate. A copy 
is included that can be reproduced. 

Drug Addiction (corrrocted) 

Physical dependence on drugs, 
also known as addiction, occurs 
vyhen the drug becomes incorporated 
into the normal functioning of the 
cells of the user's body. The cells 
adapt to the drug and begin to 
require the drug. When the drug is 
not taken, the cells cannot function 
The physically dependent person 
then suffers withdrawal symptoms. 



Depending on the drug 
involved, withdrawal symptoms can 



range from restlessness and irritability 
to flu-like sickness and even death, if 
medical care is not provided. This is 
why many addicts who want to stop 
using drugs go through withdrawal in 
a medically supervised facility. 
Nicotine, alcohol, barbiturates, and 
narcotics are the most addictive 
drugs. 




Intravenous injection, or shoot- 
ing up as it is cailed on the street, is 
the most dangerous method of taking 
drugs because it carries the risk of 
HiV infection. HIV is the virus that 
causes AIDS. People who shoot up 
drugs and who share the needle or 
syringe with someone who is infected 
with HIV can contact the HIV virus 
through the equipment. Intravenous 
drug users are now the fastest grow- 
ing group of HIV-positive people. 

The idea Is frightening, isn't it? 



...the 
idea is 
frighten- 
ing, isn 'f 
it? 



Worksheet: Proof-reading and Punctuation 



Directions: Re-write and punctuate the following passage 
Use correct paragraph format and capitalize when appro- 
priate. 



Drug Addiction 

physical dependence on drugs also known as addiction occurs 
when the drug becomes incorporated into the normal func- 
tioning of the cells of the users body the cells adapt to the 
drug and begin to require the drug when the drug is not taken 
the cells cannot function the physically dependent person 
then suffers withdrawal symptoms depending on the drug 
involved withdrawal symptoms can range frcmi restlessness and 
irritability to flu like sickness and even death if medical care is 
not provided this is why many addicts who want to stop using 
drugs go through withdrawal in a medically supervised facility 
nicotine alcohol barbiturates and narcotics are the most 
addictive drugs 

intravenous injection or shooting up as it is callea on the 
street is the most dangerous method of taking drugs because 
it carries the risk of hiv infection hiv is the virus that causes 
aids people who shoot up drugs and who share the needle or 
syringe with someone who is infected with hiv can contact the 
hiv virus through the equipment intravenous drug users are 
now the fastest grovying group of hiv positive people the idea 
is frightening Isnt it 



PROJECT:Grammar Skilis-Parts of 
Speech 



Ask students to identify the parts of speech 
on the worksheet that follows using the 
codes below. 



n-noun 
v-ve rb 
pro-pronoun 
a-article 



adj-adjective 
adv-ad ve rb 
c-conjunction 
p-preposition 



Underline the subject(s) once. 

Underline the verb(s) twice. 

Put parentheses around the prepositional 
phrases. 

A n, Pv K/ A' 

1 . Pot, grass , weed , reefer , .dope , Marv Jane . 

^ y 

sinsemilla , Acapulco Gold and Thai stick are 

all names that refer(to marijuana.j 



\/ CuAj A- jj 

2. IViariiuana resembles dried parsley(with 

A' O V 

stems and seeds.) 



'^ \/ \y C- (/ 0^''' v' 

Marijuana can be smoked and can also b^ 

V ' 

.e aten . 

; y 

t kJ 




UlS] 



Marijuana 

resembles 

dried 

parsley... 




^ 0- \ 

4. Lasting damage (to the lungsl can 
. P’ p 

occur latter useUof marijuana.) 



<wt /P ^ 

5. The jjsej pf mariiuana) can affect the 

I P' A/ii rv . 

judgment(of the usery 






o-Av/- p 

6. Often users (gf marijuanaj qre unaware 

p d4j. . ^ art. /u . 

(of the exact contents and the strengthj 

p K, . 

(of the drugjthat they are using. 



»/{}■ 

7. .Marijuana has become much stronger 
c. a4j. a,, tidy 

and less predictable (over the past twen- 

ty yearsJ 



8. .Cocaine is a white, crysfalline pow- 
der. 



i/ <ulv'. , p- 

9. Cocain e js often diluted {with other 
ad}. = =“ 

dangerous in 



gre^dients) 



aJc c, cu(j‘. 

10. Addiction requires more and more 

C.» • y/ ✓ P J • ^ ♦ 

money and jnav lead( to criminal activity.^ 




\ t ^ 



Worksheet: Parts of Speech 

Directions: Identify the following parts of speech in the sen- 
tences below using the following codes, 

n-noun adj-adjective 

v-verb adv-adverb 

pro-pronoun c-conjunction 

o-article p-preposition 




Underline the subject(s) once. 

Underline the verb(s) twice. 

Put parentheses around the prepositional phrases. 

1. Pot, grass, weed, reefer, dope, Mary Jane, sinsemiUa, 
Acapulco Gold and Thai stick are all names that refer to 
marijuana. 




2. Marijuana resembles dried parsley with stems and seeds. 

3. Marijuana can be smoked and can also be eaten. 

4. i.asfing damage to the lungs can occur after use of mari- 
i LI a n a . 



5. The use of marijuana can affect the judgment of the user 






' "S'j* — 
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Parts of Speech Worksheet (cont.) 




■ 



6. Often users of marijuana are unaware of the exact con- 
tents and the strength of the drug that they are using. 



7. Marijuana has become much stronger and iess pre- 
dictable over the past twenty years. 

8. Cocaine is a white, crystalline oowder. 



9. Cocaineis often diluted with other, dangerous ingredi- 
ents. 



10. Addiction requires more and more money and may lead 
to criminal activity. 




PROJECT: Writing Skills: 
Punctuation and Quotations 



: 

0 



The following passage can be used to 
reinforce punctuation skills while at 
the same time providing students 
with valuable information on drugs. 
The worksheets provided can be 
copied and distributed to your class. 
Ask students to rewrite the following 
passage with correct punctuation 
and quotation marks. A corrected 
version is offered for your conve- 
nience. 

Aya’s Brother (Corrected version) 

"\ can't figure out what is going 
on with my brother," Aya whispered 
to Rachel. “One day he is so quiet 
and slow moving I don't know how he 
gets out of his own way, The next 
day, it's like someone has put him on 
fast forward! I feel like I don't even 
know him anymore." 

“Yeah, I know what you mean," 




BEST COPY AVAILABLE 




Rachel responded sympathetically. " 
saw him the other day and he didn't 
even say hi to me. He's always 
stopped to say hi to me before. It 
made me feel sad that he ignored 
me . " 

"Well, think of how I feel. I'm 
his sister, and he has no time for me 
anymore either, since he's spending 
all his time with that group he's in 
with. Rachel, do you think he might 
be using cocaine?" Ay a asked, hop- 
ing that Rachel would say no. 

Rachel reminded Aya that one 
of the guys that her brother was 
hanging out with had just been bust- 
ed for possession of cocaine. 

"What should I do?" Aya asked. 
"I can't just watch him drift away 
from me. He's always been one of 
the most important people in my 
life ! " 

When students have completed the 
exercise, term groups of four to five 
students to review corrections. When 
each group is convinced that they 




have solved the punctuation errors in 
the passage, they con discuss the 
concerns of the girls and suggest 
some choices they have in dealing 
with this situation. 

Discussion Questions: 

1. What other clues might the girls 
look for that would point to cocaine 
use? 

2. What might be the hazards to 
Aya's brother if he was using 
cocaine? 

3. What choices do the giris have for 
intervention? 

4. What are the risks that Aya faces if 
she decides to intervene? If she 
decides not to intervene? 




Worksheet: Punctuation 



Directions: Rewrite the following passage using correct 
punctuation and paragraphing. Remember to use the cor- 
rect form for quotations, and to start a new paragraph 
when the speaker changes. 

Ayo’s Brother 

i can't figure out what is going on with my brother Aya 
whispered to Rachel one day he is so quiet and slow mov- 
ing i don't know how he gets out of his own way then the 
next day its like someone has put him on fast forward i 
feel like i dont even know him anymore yeah i know what 
you mean Rachel responded sympathetically i saw him the 
other day and he didnt even say hi to me hes always 
stopped to say hi to me before it made me feel sad that 
he ignored me well think of how i feel im his sister and he 
has no time for me anymore either since hes spending all 
his time with that group hes in with Rachel do you think he 
might be involved with cocaine Aya asked hoping that 
Rachel would say no Rachel reminded Aya that one of fhe 
guys that her brother v>/as hanging out with had just been 
■<d for possession of cocaine what should i do Aya 
asked i cant just watch him drift away from me hes always 
been one of the most important people in my 







life 







Social Studies 




"History, n. an account, 
mostly false of events, 
mostly unimportant, 
which are brought 
about by rulers, mostly 
knaves, and soldiers, 
mostly fools. " 

Ambrose Bierce 





f ' 
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Infusing Social Studies 




"Come 
on, let's 
settle 
down...' 



The room probably hasn 't changed much in the 
lost 40 years. An American flag is wrapped 
around a pole in the corner. A map of the world 
still shows Yogosalvia and the Union of Soviet 
Socialist Republics. A ten foot long timeline over 
the chalk board covers all of recorded history 
with little pictures of cavemen, Greeks, Romans, 
the Middie Ages and Modern Times. Today we 
are iooking at the last 1/2" of the time iine: 



"Okay, okay.... hello? Let's get started shall we? 
you say. 




"...or not " comes the reply from the back of the 
room. 

You try again, "Come on, let's settle down..." The 
commotion slowly ends. It's time to start. 'We Ve 
been talking about some of the principles our 
country stands for. Bill, can you give one?" 
"Personal freedom. " 
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Good. ..and how did... 



"But if we have freedom, how come v/e can 't 
drink or smoke, if we want to?" interrupts Jason. 

"Yea!" 

"Weii, that is a good question. At one point it was 
iiiegai for anyone in this country to drink aicohoi. 
From iast week's section, can anyone teii me 
what it was caiied?" 

"Prohibition!" shouts Andrew. Good oid Andrew; 
he never forgets. 




"The 
people 
thought 
that the 
government 
should keep 
people 
from the 
temptation 
to drink. " 



"Right! The Eighteenth Ammendment to the 
Constitution outiawed aicohoi and took away 
that freedom. "The peopie who worked to pass 
that amendment thought that the government 
shouid keep peopie from the temptation to drink. 
What do you think of that idea?" 



"It stinks! " There 's general laughter. 

"Thank you, John. (Let's try to find another term, 
okay?) Why wouid peopie think that everyone 
should be protected from alcohol? Is it reaiiy that 
bad?" 





Facts 

are 

numer- 
ous and 
easily 
infused 
info the 
study of 
current 
events 




"Well, it can damage unborn babies, " Juanita 
notes. 

"...and it's pretty addictive for some people, not 
to mention the car accidents , " Ralph adds. 

"But is that reason enough to make it illegal? 
What about the freedom to choose?" you sug- 
gest 

The conversation goes on. You talk about the 
rights of the individual vs. the rights of the govern- 
ment It's a lively hour made more interesting by 
including an issue students deal with often: the 
illegality of tobacco, alcohol and other drugs for 
their age group. . .And did you notice ?. . . Factual 
information and critical thinking skills just hap- 
pened to be infused into the discussion. 
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As we discussed in the introduction, 
the five ingredients of effective 
tobacco, alcohol and other drug 
remediation education are: 

1. Factual Information 

2. Effective Decision Making 
Skills 

3. Support Systems and 
Protection 



4. Critical Thinking and 
Evalluation Skills 



5. Positive Self-Image and Peer 
Relationships 

Social Studies is an idea! area for 
infusing tobacco, alcohol and other 
drug education. 





Factual information is important to 
tobacco, alcohol and other drug 
education since it provides the foun- 
dation upon which other skills are 
laid. Facts are numerous and easily 
infused into the study of current 
events, history, government policy 
and other areas. 






Define 
the prob- 
lem and 
put it in 
perspec- 
tive. 



The Decision Making Process is a for- 
malized series of events that leads to 
formation of a rational decision. 

Once students are exposed to this 
process, they have a tool to elimi- 
nate the "flip a coin" choices that 
otherwise seems so difficult. 

Step 1. Define the problem and put 
it in perspective. 

Step 2. Think of different ways to 
solve the problem (brainstorm). 

Step 3. Weight the pros and cons of 
the options. 

Step 4. Choose the best option, 
check it out with a reliable resource 
and then take action, 

Step 5. Reflect on the consequences 
and revise the strategy. 



Social Studies contains numerous of 
potential decision making examples 
that are ripe for analysis. 

Support and protection are key 
ingredients to tobacco, alcohol and 





other drug education. The old 
assumption was that if kids knew the 
facts about tobacco, alcohol and 
other drugs they would act appropri- 
ately. Research has shown that this 
is not the case, in addition to other 
skills, students need to know how to 
protect themselves and others. 
Protecting oneself and others is one 
form of taking responsibility. 
Protection is a common form of 
behavior and appears throughout his- 
tory and literature. It should be easy 
to find many examples of protection 
in the materials you are now using. 

Evaluating information critically is 
Vitaliy Important to the tobacco, 
alcohol and other drug education 
process. Social Studies gives stu- 
dents wonderful opportunities to dis- 
cuss current public policy critically 
and join in current national debates. 
Understanding that many organiza- 
tions want you to see things and 




Evaluating 

informa- 

tion 

critically is 
vitally 
important 
to the 
tobacco, 
alcohol 
and other 
drug 

education 

process. 
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think a certain way is importcnt. 



...under- 
standing 
how 
each 
student 
fits into 
the 
worid 
around 
him or 
herseif. 



Finally, a positive self-image and 
strot.g peer relationships hold the 
whole package together. Social 
Studies can help improve self-image 
through an understanding how each 
student fits into the world around him 
or herself. 

The Social Studies chapter is divided 
into various sections: current events, 
laws, etc. Within these areas are 
curriculum ideas that address one or 
more of the five key tobacco, alco- 
hol and other drug education com- 
ponents. 



Current Events: Newspapers, periodi- 
cals, television coverage, and radio 
news provide a rich source of materi- 
al for social studies issues. Because 
of this, virtually all middle school 
social studies teachers make use of 
newspapers, periodicals, and other 
forms of media news coverage. In 
many cases the issues are directly 
related to tobacco, alcohol and 
other drug use. Helping students 
underst' nd the processes by which 
changes are made, laws are written 
and enforced, statistics are compiled 
and presented and facts and opin- 
ions are interwoven is important to 
critical thinking. 

Laws: Most social studies texts spend 
a majority of their time discussing the 
form, ation of the laws that regulate 
our society rangng from the 
Constitution to local ordinances. 
Almost daily, newspapers are filled 
with proposed and enacted legisla- 
tion and lengthy opinions on the pros 
and cons of each. 




Current 

events 

provide 

a rich 

source 

of 

materiai 

for 

socioi 

studies 

issues. 
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PROJECT: Looking at the News 



Part One 



Are there 
concerns 
about 
fairness? 




Have your students bring in newspa- 
per ciippings of current legisiation 
news for debate. In groups of four or 
five, ask students to present their 
articies and comment on the foiiow- 
ing questions. 

Discussion Questions: 

1. What is the process by which the 
iaws were generated? 

2. What concerns generated the 
iaws? 

3. Are there concerns about fairness? 
Aiiocat'on of monies? Safety? 

4. At what ievei is the legisiation pro- 
posed? National? State? Local? 

5. What methods of enforcement 
would be appropriate for the pro- 
posed iegislation? 
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Part Two 



Have students bring in clippings on 
laws or proposed legislation invoiving 
tobacco, aicohol and other drugs. 
Exampies of such legislation might 
invoive smoking in public places, 
legalizing marijuana, and support for 
rehabilitation facilities. 

Again, ask students to present their 
articies to their small groups and dis- 
cuss the foliowing questions: 

Discussion Questions: 

1. What is the purpose of the legisla- 
tion? 

2. Who does it intend to protect? 

3. Is there an economic effect? 

If so, to whom? 

4. How will the law(s) be enforced? 



What is 
the pur- 
pose of 
the leg- 
islation? 



5. Who will be likely to favor this 
law? Who will oppose it? Why? 




mias 



...it is 
currenfiy 
iilegai to 
use 

aicohoi 
in any 
state for 
peopie 
under 
the age 
of 21. 



ISSUE FOR DISCUSSION: 
Drinking Age 




Remind students that it is currentiy 
iiiegai to use aicohoi in any state for 
people under the age of 21. 

Previously, many states had a legal 
drinking age of 18, Ask students to 
review the information about drinking 
and driving and discuss the following 
questions. 

Discussion Questions: 

1. Why do you think these laws were 
changed? 

2. Are the changes fair to the 18 to 21 
year olds? To the rest of the popula- 
tion? 

3. People sometimes comment on the 
fact that young people can join the 
armed services and die for their coun- 
try before they are allowed to drink. 

Is this reasonable? Why do you think 
this is the case? 

4. Other countries have different 
drinking ages. Why might this be? 





ISSUE FOR DISCUSSION; 
Alcohol and Driving 





Alcohol, usually beer, is the most 
widely used illegal drug. Drinking 
and driving is especially deadly for 
teenagers, making alcohol-related 
traffic accidents the leading cause 
of death for 15 to 25 year-olds. 

Propose a law that might address this 
issue. 



ISSUE FOR DISCUSSION: 






"Under 

the 

Influence " 
What does 
It really 
mean? 



Alcohol and Driving 



"Under the influence" is a common 
term for having had too much to 
drink. What does it really mean? 

When people drink alcohol, they are 
no longer able to reasonably judge 
what they can and cannot do. Even 
small amounts of alcohol in the blood 
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BEST CO PY AVAILABLE 




Does 
society 
expect 
you to 
speak up 
or to 
avoid 
"making 
waves"? 



can weaken one's judgment. Often 
people who have had several drinks 
believe they can do perfectly normal 
activities. The alcohol impairs their 
ability to realize that they can't. 

Sometimes, a person under the influ- 
ence will try to convince his or her 
friends that he or she is "just fine... 
really." And, the person doesn't 
have to be legally drunk or be under 
the influence of alcohol. At this 
point, it may be really hard to con- 
vince a friend that he or she should 
not be driving. 

Discussion Questions: 

1. What is your responsibility in such 
a situation? 



2. Does society expect you to speak 
up or avoid "making waves?" 



3. How would you feel if you let 
someone drive knowing they were 
under the influence of alcohol and 
they died or killed someone else? 
Would you feel responsible? 

Now, answer the questions os if YOU 
hod provided the alcohol to your 
friend. 

POLiCE AND ACCIDENT REPORTS 

Cor accidents, murders and suicide 
ore the top causes of death among 
adolescents. Alcohol and drugs are 
involved in many of these deaths. It 
is possible to gain a better under- 
standing of the causes of these 
deaths through the police and acci- 
dent reports is the newpaper and on 



Car 

accidents, 
murders 
and suicide 
are the top 
causes of 
death 
among 
adoles- 
cents. 



the teievision. 




How 
mony 
deaths 
were os a 
results of 
tobacco 
related 
Illness? 



PROJECT: Understanding 
Police and Accient Reports 



Have your students clip out the 
police and accident reports in the 
local paper. In groups of four to 
five, ask students to present their 
articles and cornment on the follow- 
ing questions. 

Discussion Questions: 

1. How many accidents and arrests 
are a result of alcohol abuse? For 
those that were related, were they 
directly or indirectly related? 

2. Were there any accidents o" 
offenses that were a result of drug 
abuse? Describe the manner in 
which the drug use affected the pre 
son or people involved. 




3. Are there any deaths that were 
results of tobacco-related Illness? 
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What clues did you get that this 
might be the cose? 

4. Were people, other than the peo- 
ple directly Involved, affected by the 
accidents or arrests? If so, how? 



/ PROJECT: Accomplishments in 
Life 

Discuss with your students the con- 
tents of an obituary as a review of 
the important accomplishments of a 
person's life. Have your students 
imagine what their own obituary 
might say at the end of a rich and 
wonderful life. Ask students to write 
their obituaries as they imagine it 
would appear in the newspaper. 
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Discussion Questions; 




What 
did you 
value 
most in 
your 
life? 



1, What were your major accomplish- 
ments? 

2, How did you accomplish the things 
that you did? 

3, What did you vaiue most in your 
iife? 



4, Describe significant other people 
in your iife, 

Follow up Question: 

], What behaviors miight keep you 
from fulfilling the life you described 
above? 




< ' 



INTERPRETING NEWS ARTICLES 




/ PROJECT: Decision Makers \ 

Have your students clip out articles 
on significant international affairs. In 
groups of four to five, ask students to 
present their articles and comment 
on the following questions. 



Discussion Questions: 

1. Who are the decision makers? 

2. What was the process by which 
their decisions were made? 

3. Who is most directly affected by 
their decisions? 

4. How would the decisions be 
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Who are 
the 

decision 

makers? 



affected if one or more of the deci- 
sion-makers was under the influence 
of drugs or alcohol? 




5. Can you think of world leaders, 
past or present, who have had an 
alcohol or drug problem? How do 
you think it affected their ability to 
govern? How did it affect their repu- 
tations? 




Does the 
medio 
presenta- 
tion 

presume 
guiit or 
in n o - 
cence? 



] PROJECT: Issues in Crime \ 

Have your students clip out signifi- 
cant crime reports from the newspa- 
per. In groups of four to five, ask 
students to present their articles and 
comment on the following questions. 

Discusssion Questions: 

1. What was the nature of the crime? 



2. Was the alleged criminal acting 
alone or with others? 



3. What law was broken? 
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4. Has the alleged criminal been 
tried? 




5. Does the media presentation pre- 



sume guilt or innocence? How do 


Should 


you know? 


alcohol 




or drug 


6. Who was (were) the victim(s) of 


use be 


the crime? 


allowed 




as an 


6. How many reports include drugs or 


excuse 


alcohol as o primary or secondary 


for com- 


issue? 


mitting 




a crime? 



7. Do you think that alcohol or drugs 
should be allowed as an excuse for 
committing a crime? 
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ISSUE FOR DISCUSSION: 
Political Denial 






Why was 
it easier 
to deny 
a fact 
than to 
tea the 
truth? 



Often governments and key political 
figures deny thier behaviors over a 
period of time. There have been 
many examples of denials that have 
changed the course of history. 
Probably the most famous was the 
cover-up of the Watergate scandal 
which led to the resignation of the 
late President Nixon. 

Discussion Questions: 

1. Can you think of recent news sto- 
ries where a person, organization or 
country was in denial? 




2. Was their strategy effective? 

3. What decision making process 
would have been more straight for- 
ward? How wouid the consequences 
have been changed by other 
approaches? 

iii:: 




4. What were the reasons for the 
denials? Why was it easier to deny a 
fact than to tell the truth? 

5. How many people were involved? 
In what way? 

6. Whose safety or reputation was 
protected? Whose was put at risk? 



ISSUE FOR DISCUSSION: 
Personal Denial 



When I 
some- ■ 
one is in 
denioi... 
they no 
ionger 
see that 
aicohoi is 
causing 
any 

probiems. 



Explain to students that, contrary to 
some people's opinion, "denial" is 
not a river in Egypt. Denial is a com- 
mon coping tool for active alco- 
holics. When someone is in denial, 
they don't cover up their drinking; 
they no longer see that alcohol is 
causing any problems. People often 
admit that there are problems like 
car accidents, poor performance in 
school or work, or poor health; but 
they deny that any of these are alco- 





hol related . 





Have you 
ever 
asked 
someone 
else to 
cover up 
a mistake 
or a 

problem? 



Denial is a strong coping mechanism 
that we oil use from time to time. 
One problem with recognizing denial 
is that we tend to deny there was a 
problem. Although denial may work 
in the short term, it doesn't really 
solve any problems. 

Discussion Questions: 

1. Can you think of times when you 
have used denial to cope with situa- 
tions? 



2. What was the effect? How long 
did it go on? How did you feel? 

3. Have you ever asked someone else 
to cover up a mistake or problem? 
What was the effect on you? On 
them? On the relationship? 




1 i ! 




EDITORIALS 
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Our country has a long history of 
respecting conflicting views on many 
issues. The media will constantly bar- 
rage us with dispirit opinions with 
supporting facts and figures to 
"prove" a particular point. It is 
important for students to understand 
that there are several factors that 
affect the way people approach an 
argument. In order to think critically 
and make an informed decision on a 
matter, it is important evaluate an 
editorial position. 



PROJECT: Understanding 



Editorials 



Have students choose editorials from 
a newspaper for presentation to the 
class. Students should address all of 
the following issues and decide if the 
editorial is convincing. 
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Discussion Questions: 







What is 
the bios 
of the 
presenter? 



1. What is the bias of the presenter? 

a. Is he/she being paid by, or 
have something to gain from, a 
special Interest group? 

b. Does he/she have strong 
religious or political beliefs that 
affect his/her opinion? 

c. Is he/she or are family mem- 
bers affected by the decision? 



2. Evaluate the facts presented. 

a. Are the sources reliable? 

b. Are they current? 

c. Are they pertinent to the 
topic ? 



3. Determine what parts of the argu- 
ment are opinion and what parts are 
fact. 

a. If It's opinion, whose is it? 

The speaker's? A reliable 
source? 



4, What are the conflicting opinions 
on this issue? What are the facts 
that back them up? 



PROJECT: Understanding 
Editorials 




Have students write their own editori- 
als on a topic that is important to 
them. Their editorial should include 
facts with sources cited, as well as 
persuasive arguments, 



EDITORIAL CARTOONS 









What are 
the 

conflictng 
opinions 
on this 
issue? 



Editorial cartoons often prove the 
saying, "A picture is worth a thou- 
sand words." An opinion on a com- 
plex issue can be given through use 
of highly connotative caricatures and 
representative cartoons. In order for 
students to understand a political 
cartoon they need to understand 
what each part represents and its 
importance to the issue being por- 
trayed. 





What do 

you 

know 

about 

the 

artist's 
opinion 
by the 
way he 
drew the 
charac- 
ters? 



PROJECT: Understanding 
Editorial Cartoons 

Select some political cartoons to 
analyze as a class, and discuss the 
following questions: 

Discussion Questions: 

1. Is more that one side of on issue 
portrayed? 

2. How ore the people or ideas 
depicted? What do you know about 
the artist's opinion by the way he 
drew the characters? 

3. What is the opinion of the cartoon 
ist? Are there facts to bock up this 
opinion? 



4. Do you agree with the cartoonist? 



5, Is thp cartoon funny? Why or why 




I 






not? 



PROJECT: Interpreting 
Political Cartoons 



Give each student a copy of the fol- 
lowing handout and ask him/her to 
respond to the questions as related 
to a political cartoon. that he or she 
chooses that relates to a tobacco, 
alcohol or drug issue. Students should 
tape or glue the cartoon to the top 
of the page. 





Worksheet: Understanding Political Cartoons 
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GLUE OR PASTE A POLITICAL CARTOON 
RELATED TO TOBACCO, ALCOHOL 
OR OTHER DRUGS HERE 



1. Is more than one side of on issue portrayed in this cartoon? 



2. How ore the peopie or ideas depicted? What do you know 
about the artist's opinion by the way s/he drew the charac- 
ters? 



3. What is the opinion of the cartoonist about this issue? Are 
there facts to back up this opinion? 



4, Do you agree with the cartoonist? 



5.1s the cartoon funny? Why or why not? 





Math & Science 




"Any sufficiently 
advanced technology is 
indistinguishable from 
magic. " 

Arthur C. Clarke 





1 ^ I. 




Infusing Science and 
Computer Science 




...a 

computer 
show with 
a 

tobacco, 
alcohol 
and other 
drug 

pre vention 
theme. 



There are only a couple of weeks left before sum- 
mer and the whole school Is alive with excitement. 
It's hard to keep their attention at this time of year 
and you begin to wonder If this is an exercise in 
futility. 

Certainly, the project was a success in the class- 
room. Over the past three months your eighth 
grade science class created a multi-media com- 
puter show with a tobacco, alcohol and other 
drug prevention theme. 



Everyone loved doing it. Students in small groups 
tackled a section of the topic with enthusiasm. 
They designed the content, the look, the effects 
and then produced their piece. The question 
now Is, how will it play in the outside world? 




The table has a single black Macintosh computer 
on it, a keyboard and a mouse.... the table kind of 
makes the computer look smaller. There wasn't 
even time to make a sign. It's not an overly 
Impressive sight. 




The bell rings. The halls begin to fill and the level 



t 

h 
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of mayhem increases. A few students stop and 
ask what this is aii about. 



"It's a multi-media computer show that some 
eighth graders here made. " 

"Really?" 

"Yep. Here, give it a try..." 

Someone sits down and starts to work the mouse. 
At this age, most students don't need to be told 
how to run a computer. The various screens 
come up. Pictures of their friends and voices they 
recognize materialize like magic. There are ques- 
tions on tobacco, alcohol and other drug use. 

The answers are multiple choice. 



"It'S a 

nnulfi- 

media 

computer 

show that 

some 

eighth 

graders 

here 

made. " 



A few more stop to watch. 



"Hey., what is this?" 

"You gotta see this, man. It's pretty cool. " 

The show starts over; it's programmed to loop 
back to the beginning. The crowd is now three 
deep. Everyone wants to try it. The fun thing is to 
try to hit all the wrong answers before finally 
selecting the correct one. Of course that means 







you need to know the correct one so you won 7 
select it first. 



Each sec- 
tion has a 
computer 
picture of 
the stu- 
dents 
who 

created 

it. 



One screen asks, “What percentage of teen 
pregnancies happen while under the influence of 
alcohol or other drugs. " There is great discussion. 

“Try 10%. " Someone moves the mouse to 10% 
and clicks. 

“You are soooooo wrong!!!!" the computer 
replies. Everyone laughs. 

“Try 25!" comes a voice from the back. 



“NOT" replies the black box. 




Each section has a computer picture of the stu- 
dents who created it. There is a lot of pointing 
and excitement “Look! Carlos did this one. " 

The bell rings and the group begins to break up. 
One student his arms full of books, comes over 
and asks, “Are they going to do this again next 
year so my class can do it?" 



Infusion at it finest. No one even 
notioed what the message was, ..they 
were all having too muoh fun with 
the medium. The oreation of the 
show months earlier had been muoh 
the same way. They were learning 
the important foots of tobaooo, aloo- 
hol and other drug eduoation but 
were largeiy unaware of it beoause 
they were so involved in oreating a 
multi-media oomputer show! 



No one 
even 
noticed 
what the 
message 
was. . . 



As we disoussed in the Introduotion, 
the five ingredients of effeotive 
tobacco, alcohol and other drug 
remediation education are: 




1. Factual Information 

2. Effective Decision Making 

Skills 

3. Support Systems and 

Protection 

4. Critical Thinking and 

Evaluation Skills 

5. Positive Self-Image and Peer 

Relationships 
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Exercises 
in Math 
and 

Computer 

Science 

can 

demon- 

strate 

Decision 

Making. 



Science, Math and Computer Science 
are key areas for infusing tobacco, 
alcohoi and other drug education, 

Factual information is important to 
tobacco, alcohol and other drug 
education since it provides the foun- 
dation upon which other skills are 
built. Facts are numerous and easily 
infused into such scientific areas as: 
biology and chemistry. Math prob- 
lems can be designed to infuse fac- 
tual information as well. And, as 
shown above, facts can be infused 
into a computer science experience 
too. 



The Decision-Making Process is a for- 
malized series of events that lead to 
formation of a rational decision. 

Once students are exposed to this 
process they have a tool to eliminate 
the "flip a coin" choices that other- 
wise seem so difficult. Exercises in 
Math and Computer Science can 
demonstrate Decision-Making, 



The Decision Making Process: 

Step 1. Define the probiem and put 
it in perspective. 

Step 2. Think of different ways to 
soive the probiem (brainstorm). 

Step 3. Weight the pros and cons of 
the options. 

Step 4. Choose the best option, 
check it out with a reiiabie resource 
and then take action. 

Step 5. Refiect on the consequences 
and revise the strategy. 

Support and Protection are key ingre- 
dients to tobacco, aicohoi and other 
drug education. The old assumption 
was that if students knew the facts 
about tobacco, aicohoi and other 
drugs they would act appropriately. 
Research has shown that this is not 
the case. In addition to other skills, 
students need to know how to pro- 
tect themselves and others. 

Protecting oneself and others is one 
form of taking responsibility. Using 
on-line computer forums as a method 
of experimenting with behaviors is 



Science 

gives 

students 

wonder- 

fui 

opportu- 
nities to 
discuss 
the 

chemi- 

cai 

actions 

taking 

piace... 



•J 



...teach- 

ing 

state-of- 

the-art 

tech- 

nologies 

and 

building 
self con- 
fidence. 




one way to integrate tobacco, alco- 
hol and other drug education into the 
Computer Science curriculum, 

Evaluating information critically is 
important to the tobacco, alcohol 
and other drug education process, 
Science, Math and Computer Science 
give students wonderful opportunities 
to discuss the chemical actions taking 
place with drug use, practice math 
skills using alcohol and drug facts and 
use the computer for exciting new 
purposes. 

Finally, a positive self-image and strong 
peer relationships hold the whole pack- 
age together. Computer Science can 
improve self image by teaching state-of- 
the-art technologies and building self 
confidence. 

This chapter is divided into three sec- 
tions: Scionce, Math and Computer 
Science, Within these areas are curricu- 
lum Ideas that address one or more of 
the five key tobacco, alcohol and other 
drug education components. 



Science 




PROJECT: Determine Mass of 
Tar and Other By-Products 
Produced by a Cigarette. 



Materials Needed: 




• 5 cigarettes 

•A smoking machine as provided by 
U.S. Dept, of Education through 
Comprehensive Upper Voliey 
Tobacco, Aicohol and Other 
Drugs Prevention Project 

OR; 

•5 cigarettes 

•1 6" X 6" piece of shirt cardboard or 
similar 

•1 3" X 3" piece of filter paper 

•500 ml beaker 





• Exocto knife 

• To pe 

•Vacuum cleaner or shop vac 



BEST COPY AVAILABLE 



Procedure: 



Tape a 
cigarette 
to the 
small 
hole... 



1. Use the exacto knife to make two 
holes in the cardboard, One should 
be the size of a cigarette, the other 
the size of the vacuum nozzle. Both 
holes should be "inside" the beaker 
when the cardboard is piaced on 
top. 



2, Weigh a singie sheet of filter 
paper on the most accurate scale 
available, such as a Metier balance, 
Record the mass. 




3. Carefully tape the filter to the 
bottom side of the cardboard. Tape 
a cigarette to the small hole. Care 
should be taken to tape the filter 
lightly so as little of the filter will 
remain on the tape as possible. 



4, Light the cigarette. Turn on the 
vacuum and pull air through the sys- 
tem. You can adjust the airflow by 
moving the nozzle closer or farther 
away from the top side of the filter. 



Repeat for all five cigarettes. 




5. When the cigarettes are done, 
turn off the vacuum, carefully 
remove the filter and re-\A/eigh it. 

Analysis: 

What was the mass of the residue? 

If a person smoked two packs of cig- 
arettes each day for a year, what 
would be the total mass of tar and 
other chemicals entering this per- 
son 's lungs. 



What 
would be 
the total 
mass of 
tar and 
other 
chemicals 
entering 
this 

person's 

lungs? 



Issue for DISCUSSION: Cause 
and Effect: 



There are hundreds of chemical sub- 
stances in cigarette smoke. Two of 
the most damaging are: 






a. TARS — damage delicale lung tissue 
and are considered the main cancer- 
causing agent in cigarette smoke. 



Nicotine 
is a 

deadiy 

poison 

found 

only in 

tobacco 

leaves. 



b. NICOTINE — is a deadly poison 
found only in tobacco leaves. 
•Nicotine is smoked, inhaled, or 
chewed . 

•It is absorbed through the lungs os 
well as the membranes of the mouth, 
larynx and sinuses. 

•it is in cigarettes, cigars, pipe 
tobacco, and chewing tobacco. 

•It can be extracted as a colorless, 
oily transparent liquid and is used in 
a solution as an insecticide. 

•One drop of pure nicotine can be 
fatal to humans. 
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Nicotine is a powerful stimulant to 
the brain and central nervous system 
that "hits" the brain within 4 seconds. 
Like the drug alcohol, after it initially 
stimulates, it has o depressant effect. 
Although nicotine from smokeless 
tobacco enters the blood stream 
more slowly than from cigarettes, 
studies show that average blood con- 
centrations in regular users of smoke- 
less tobacco ore ccmparable to 
those found in smokers. 



Nicotine constricts (narrows) blood 
vessels, cutting down the flow of 
blood and oxygen throughout one's 
body. Therefore, one's heart has to 
pump harder, increasing the chance 
of heart disease. It raises the blood 
pressure and narrows bronchioles (air 
passageways) in the lungs, also 
depriving the body of oxygen, and 
increasing the risk of stroke. 



Nicotine 
is addic- 
tive: a 
toierance 
deveiops. 



Nicotine is addictive: a tolerance 
develops. (One needs to use more 
and more for the desired effect. A 
tobacco user NEEDS it to feel com- 
fortable), and one suffers withdrawal 
symptoms, physical and psychologi- 
cal discomfort when one tries to 
stop. Carbon Monoxide — replaces 
needed oxygen in one's red blood 
cells. Even after one stops smoking, 
carbon monoxid' stays in the blood- 
stream for hours, aepriving the body 
of oxygen . 
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BEST COPY AVAILABLE 



When a 

person 

quits 

smoking 

the 

body 

begins 

to repair 

itself. 



Carbon monoxide is a waste product 
of cigarette smoking, automobiie 
exhaust, and unvented kerosene 
heaters, wood burning stoves and 
firepiaces that are not vented prop- 
erly, 

The effects of some medication taken 
by a person may be increased, 
decreased, or cancelled out by 
smoking , 

Cigarette smoking by a pregnant 
woman may cause harm to the 
unborn child . 



When a person quits smoking the 
body begins to repair itself unless the 
damage has been permanent. 



NOTE: 



• Cigarette smoking Is the largest, 
preventable cause of Illness and pre- 
mature death in this country. 

• Cigarette smoking is the major sin- 
gle cause of cancer deaths in the 
U.S. and is responsible for more 
deaths than all other drugs com- 
bined. 




Cigarette 
smoking is 
the major 
singie 
cause of 
cancer 
deaths in 
the U.S. 
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PROJECT: Demonstrate 
Impairment of Motor Skills 
Similar To That Experienced 
With Alcohol Consumption 




I 

Materials Needed: 



Ask the 

subject 

to begin 

pouring 

the 

water 

eveniy 

into aii 

five 25mi 

beakers 

when 

toid to 

start. 



•1 pair of safety glasses 

• 1 jar of Vaseline 
‘1 125ml beaker 

• 5 25 ml beakers 

• Water 

• Paper towels 
•Stop watch or timer 

PROCEDURE: 

Fili 125 ml beaker with water. Place 
the five 25 ml beakers on a table in 
front of a subject. Ask the subject to 
begin pouring the water evenly into 
all five 25ml beakers when told to 
start. Time the procedure. 
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Pour the water back Into the 125 ml 
beaker, pour additional water to 
make exactly 125 ml. Reset the stop- 
watch. Lightly coat the safety gog- 
gles with Vaseline. Repeat the pro- 
cedure with the subject wearing the 
coated safety goggles. Record the 
time . 

Pour the water back into the 125 ml 
beaker, again, pouring additional 
water to make exactly 125 ml. Reset 
the stopwatch. Next, heavily coat 
the safety goggles with Vaseline. 
Repeat the procedure with the sub- 
ject wearing the coated safety gog- 
gles. Record the time. 




Next, 

heavily 

coat the 

safety 

goggles 

with 

Vaseline. 
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What 
kind of 
tasks 
might 
be 

affected 

by 

reduced 

coordi- 

nation 

and 

biurred 

vision? 



Finally, pour the water back Into the 
125 ml beaker, pouring additional 
water to make exactly 125 ml. Reset 
the stopwatch. Leave the safety 
goggles heavily coated with 
Vaseline. Repeat the procedure with 
the subject wearing the coated safe- 
ty goggles but using his or her non- 
dominant normal hand, I.e., left- 
handed people will use their right 
hands, etc. Record the time. 

Discussion Questions: 

1. What differences did you notice in 
your performance as the level of 
impairment Increased? 

2. What kind of tasks might be affect- 
ed by reduced coordination and 
blur.'-ed vision? 

3. Would you drive in a car with 
someone who had an impairment sim- 
ilar to the one you have just experi- 
enced? 

4. In what ways is this similar to the 
effects of alcohol consumption? 

5. What can you determine about the 
use of vehicles, machinery, tools, etc 
under the Influenc'e of alcohol or 
drugs from this exercise? 



Math: 
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Math word problems offer students a 
chance to use some of the Informa- 
tion and statistics related to tobac- 
co, alcohol and drug use In ways 
that make the Information more 
meaningful to them at the same time 
as they reinforce their math skills. 

The following are word problem sets 
that can replace or augment other 
word problems that address the same 
skills. 



Approxi 

motely 

40,000 

people 

die 

annually 

from 

second- 

hand 

smoke. 




MATH: PROBLEM SETS: Decimals 



and Percents 



(Answers provided for teacher refer- 
ence. Student worksheets for copy- 
ing are provided following teacher 
section.) 





1. Approximately 40.000 people die annually 
from second-hand smoke. The population of 
the United States Is 260 million. How many 
people will die from second-hand smoke In 5 
months? In 7 months? 

Ant. 16,667 and 23,333 



/ A 





In 1992, 
2,452 
youths 
between 
the ages 
of 15-20 
died in 
alcohol 
related 
automo- 
bile 

crashes. 



2. More than one million teenagers become 
pregnant In the U.S. each year. 840,000 of all 
pregnancies to teenagers are unintended. If 
the number of teenagers who become preg- 
nant fell to 700,000, how many of these preg- 
nancies would be unintended If the percent 
was consistent? 

an$, 840,000 / 1,000,000 =: .84 * 700,000 =: 588,000 

3. In 1992, 2,452 youths between the ages of 
15-20 died In alcohol related automobile 
accidents. To find the total number of alco- 
hol related automobile accidents from the 
above data, what one additional piece of 
Information would you need? 
ans. What percent 2,452 1$ of the total number. 



4. Alcohol Is Involved In 45% of the total fatal 
car accidents for this age group. Would you 
expect this percentage to go up or down for 
older age groups. What are some factors 
that will affect an older group's percentage. 

ans. experience, responsibility, maturity. 

5. According to one report, nearly 50% of 
10th graders and a 33% of 8th graders report- 
ed riding, during the past month, with a dri- 
ver who had used alcohol or drugs before dri- 
ving. What percent of 9th graders would you 
expect to have ridden with a driver who had 



l.iO 
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used alcohol or drugs before driving? 



ant. 50 - 33 = 17 / 2 = 8.5 + 33 = 41.5 

6. In 1992, 17,700 Americans died In highway 
crashes; 33% of them were under age 25. 

How many Americans under the age of 25 
died In highway crashes? If the total popula- 
tion of the United States is 260 million people 
and the population under 25 years old Is 63 
million, what percentage of the population is 
under 25? Why is the percentage of 
Americans under 25 who die in car crashes 
higher than the percentage of Americans 
under 25 to the whole population? 
ans. 5,841, 24%, loss oxporlonco, others? 

7. Of the Americans under 25 who die in high- 

way crashes, what percentage do you think 
are over 15? The population of Americans 
ages 15 to 25 Is 25 million. What percentage 
Is this of the total population. Summarize 
finding relat.ng to drivers between 15 and 17. 
ans. most. 9.6%, 9.6% of tho population is 

Involved In 33% of all traffic fatalities. 

8. In 1992, 2,452 youths between the ages of 
15-20 died In alcohol related automobile 
accidents. Alcohol Is Involved In 45% of the 
total fatal car accidents for this age group. 
What Is the total number o^ automobile relat- 
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What 

percent 

of 9fh 

graders 

would 

you 

expect 
to have 
ridden 
with a 
driver 
who had 
used 
alcohol 
or drugs? 



ed fatalities for this age group? ans. 5,449 




Worksheet 

MATH: PROBLEM SETS:Decimals and Percents 



1. Approximately 40,000 people die annually from second-hand 
smoke. The population of the United States Is 250 million, How 
many people will die from second-hand smoke In 5 months? In 7 
months? 

2. More than one million teenagers become pregnant In the U.S. 
each year. 840,000 of all pregnancies to teenagers are unintend- 
ed. If the number of teenagers who become pregnant fell to 
700,000, how many of these pregnancies would be unintended if 
the percent was consistent? 

3. In 1992, 2,452 youths between the ages of 15-20 died In alcohol 
related automobile accidents. To find the total number of alcohol 
related automobile accidents from the above data, what one 
additional piece of Information would you need? 

4. Alcohol Is Involved In 45% of the total fatal car accidents for this 
age group. Would you expect this percentage to go up or down 
for older age groups. What are some factors that will affect an 
older group's percentage. 



5. According to one report, nearly 50% of 10th graders and a 33% 
of 8th graders reported riding, during the past month, with a driver 
who had used alcohol or drugs before driving. What percent of 9th 



graders would you expect to have ridden with a driver who had 
used alcohol or drugs before driving? 

6. in 1992, 1 7,700 Americans died in highway crashes; 33% of 
them were under age 25. How many Americans under the age 
of 25 died in highway crashes? if the totai popuiation of the 
United States is 260 miilion peopie and the popuiation under 25 
years oid is 63 miiiion, what percentage of the popuiation is 
under 25? Why is the percentage of Americans under 25 who 
die in car crashes higher than the percentage of Americans 
under 25 to the whole population? 

7. Of the Americans under 25 who die in highway crashes, what 
percentage do you think are over 15? The population of 
Americans ages 15 to 25 is 25 million. What percentage would 
this be of the total population of that age group? 

8. in 1992, 2,452 youths between the ages of 15-20 died in alco- 
hol related automobile accidents. Alcohol is involved in 45% of 
the total fatal car accidents for this age group. What is the 
total number of automobile related fatalities for this age group? 
What do you think the effect of these statistics are on insurance 
prices? Why? 












Worksheet 

MATH: PROBLEM SETS - Percentage 

1. If 80% of the general public favored drug testing for people 
whose work involved public safety, how many people out of 
350 would you expect to oppose drug test for these workers? 



2. About 40,000 people die annually from second-hand smoke. 
If the population of the United States is 250 million, what per- 
centage of the country's population v/ill die each year from 
second-hand smoke? If the same number of people die from 
second-hand smoke but the population grows to 265 million, 
what percentage of the country's population will die each 
year from second-hand smoke. 



3. More than one million teenage girls become pregnant in the 
U.S. each year. 50% of unintended teen pregnancies occurred 
after drinking and drug use. 84% of all pregnancies to 
teenagers are unintended. About how many unintended teen 
pregnancies occurred after drinking and drug use? What per- 
centage is this of the one million who become pregnant? 

4. In 1 992, 2,452 youThs between the ages of 15-20 died in 
alcohol related automobile accidents. To find the total num- 
ber of alcohol related automobile accidents from the above 
data, what one additional piece of information would you 
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need? 



5. Alcohol is Involved in 45% of the total fatal car accidents for 
this age group. Would you expect this percentage to go up or 
do\Arn for older age groups. What are some factors that \Arill 
affect an older group's percentage. 

6. Alcohol-related automobile accidents are the leading cause 
of death for adolescents in the U.S. Can you find the other 
causes of death for this age group? Make a pie chart sho\Aring 
your results. 

7. According to one report, nearly half of 10th graders and a 
third of 8th graders reported riding during the past month \Arith 
a driver \A/ho had used alcohol or drugs before driving. What 
fraction of 9th graders \Arould you expect to have ridden \Arlth a 
driver \A/ho had used alcohol or drugs before driving? 

8. In 1992, 1 7,700 Americans died in high\Aray crashes; one third 
of them \A/ere under age 25. Ho\at many Americans under the 
age of 25 died In hlgh\Aray crashes? If the total population of 
the United States Is 260 million people and the population 
under 25 years old is 63 million, \A/hat percentage of the popu- 
lation is under 25? Why is the percentage of Americans under 
25 \ATho die in car crashes higher than the percentage of 
Americans under 25 to the \Arhole population? 










9. Of the Americans under 25 who die In highway crashes, what 
percentage do you think are over 15? The population of 
Americans ages 15 to 25 Is 25 million. What percentage Is this 
of the total population. Assume that most of the Americans 
under age 25 who died In highway crashes were between ages 
15 and 25. What is percentage of those who died to the total 
population of 15 to 25 year olds? Why do you think this num- 
ber Is so high? 

10. In 1992, 2,452 youths between the ages of 15-20 died In 
alcohol related automobile accidents. Alcohol is Involved in 
45% of the total fatal car accidents for this age group. What is 
the total number of automobile related fatalities for this age 
group? 
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Project: Graphing and 

Comparing 

“At Risk” Behaviors 



The following is a moth project 
involving curriculum infusion of alco- 
hol and drug prevention Issues that 
was developed and used by the 
Windsor Middle School team. 

Background Information for Students 

Look around the classroom. Did you 
know that half of the students In your 
class run the risk of never becoming 
productive adults? That's right, a 
recent study (1990) conducted by 
Joy Dryfoos called Adolescents at 
Risk concluded that 

•25% of all kids between the 

ages of ten and seventeen 
run a serious risk, and 
•another 25% run a moderate 






a math 

project 

involving 

curriculum 

infusion of 

alcohol 

and drug 

prevention 

issues... 



risk of never becoming a 
productive adult. 



...teen- 
agers 
have 
too 
much 
discre- 
tionary 
tim e . 



Dryfoos says that four teenage 
behaviors cause the high risk. They 
are as foliows: 

•Substance abuse 
•Sexuai activity leading to preg- 
nancy 

•Delinquency (breaking the law) 
• Failing in school 

Dryfoos goes on to say that 
teenagers fall into these behaviors 
because they have too much unsu- 
pervlsed time on their hands. She 
points to another study called "How 
Children Use Time'' (see attached cir- 
cle graph) to conclude that 
teenagers have too much discre- 
tionary time. In other words, they 
have too much time to Just hang 
around and they don't use this time 
very wisely. 



As a matter of fact, American 
teenagers seem to have more of this 
kind of time than kids from other- 
countries. 

For exompie, American junior high 
students spend about 28.7 hours a 
week in schooi and 3.2 hours study- 
ing; whiie their Japanese counter- 
parts spend 46.6 hours in schooi and 
16.2 hours a week studying. 

Another stortiing statistic is that the 
overage middie schooi student in the 
United States spends at ieast two 
hours of time after schooi unsuper- 
vised. Many of our American famiiies 
have two working parents and 
nobody watching the kids. 
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American 
teen- 
agers 
seem fa 
have 
more of 
this kind 
of time 
than kids 
from other 
countries. 



What does oii this mean for us? How 
do the students at your schooi com- 
pare? is this data reievant for us? 
The foiiowing activities may heip to 
answer these questions. 



Part I; 




...decide 
as a 

class how 

you 

might 

gather 

similar 

data. 



After reviewing the attached Circie 
(Pie) Graph as a ciass, decide as an 
entire ciass how you might gather 
simiiar data from your ciassmates 
Consider options iike interviews and 
surveys. Develop the method and 
decide how best to administer it. 





How Young Adolescents (Aged 9-14) 
Spend Their Waking Hours 




Source; *How Children Use Time: by S.G. TImmer, J, Eccles, and I O'Brien (1985) 
Note: This chart represents 52% of hours during o week. Young adolescents 
spend 37% sleeping and 11% In miscellaneous activities. 
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Keep 
track of 
the use 
of your 
time 
over a 
week's 
period. 



The following is a sample of a ques- 
tionnaire developed by students In 
Windsor, Vermont. 

Time Use Questionnaire 

Keep track of the use of your time 
over a week's period. Check the box 
that best represents the number of 
hours that you spend at each activi- 
ty. 

Watching TV 

— Ihr — 2hrs — 3hrs 4hrs 5hrs 6h 

rs — 7hrs — 8hrs — 9hrs lOhrs more 

Going to Schooi 

— 5hrs — lOhrs — 15hrs 20hrs 25hrs 

. . . .30hrs 

Studying 

.... 1 hr....2hrs....3hrs....4hrs....5hrs....6h 
rs....7hrs....8hrs....9hrs....10hrs....more 
Piaying or Doing Hobbies or Sports 
....5hrs....l0hrs.... 1 5hrs....20hrs....25hrs 

— 30hrs more 




Part II: 



As a class, determine a method of 
gathering similar data and a way in 
which the Information will be summa- 
rized. 

Have students take the data that has 
been gathered and summarized, and 
create a graph to Illustrate the 
class's responses visually. 

Ask students to find at least two 
areas where the class Information 
agrees and two areas where it dis- 
agrees with the study ’How Children 
Use Time," and be prepared to dis- 
cuss why the Information might dis- 
agree. 



Is this a 
good 
way of 
judging 
whether 
or not 
your 
class- 
mates 
are at 
risk? 



Discuss as a group how you might 
find out if this Information is a good 
way of Judging whether or not your 
classmates are at risk of entering into 
the "Four At-Rlsk Behaviors" outlined 
on the preceding pages. 
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Possible Extended Activity 



Represent 
the data 
in graph 
form. 



Identify another group of students 
from whom you can gather similar 
information. Represent the data in 
graph form and point out any differ- 
ences you find. 



Computer 

Science 



Because computers are such a won- 
derful vehicle for both the acquisi- 
tion and the presentation of Informa- 
tion, the possibilities for their use In 
enhancing almost any curriculum are 
endless. Because students are so 
Interested In computers generally, it 
is a great way to draw even the most 
reluctant student Into discussion 
about the curriculum area to be 
addressed. In this case, tobacco, 
alcohol and drugs. 

The ability to be facile with comput- 
ers Is critical to future success of stu- 
dents, and hence, it has become well 
entrenched Into middle schools 
throughout the country. 



...it is a 

great 

way to 

draw 

even the 

most 

reiuctant 

students 

into the 

discussion 




PROJECT: introduction to On- 
iine Computer Services. 




Note to teachers: 




There 

has 

been a 
lot of 
talk 
about 
the 

Internet 

lately. 



The following project involves logging 
on to on-line services. Many students 
already have experience doing this 
and can assist others. There has 
been a lot of talk about the Internet 
lately. Our experience is that It 
requires a lot of training to use suc- 
cessfully. Because the goal here is 
to build confidence and learn about 
other students, there seem to be bet- 
ter alternatives to the Internet. We 
like America On-Line as a relatively 
under control service where students 
can chat with other students about a 
wide variety of things. (America On- 
Line also has a 'Parental Controls' 
feature to keep everything on a 
roughly PG-13 level. ...the Internet 
can be a little like wondering around 
42nd Street). 



Have / ur students. Individually or in 
groups, sign on to America On-Line. 
From the Main Menu, select Kids and 
then Kids' Connection, and then 
Chat Rooms. 

This Is an on-line chat area for kids 
up to age 15. Teens from all over the 
country sign on and discuss a wide 
variety of topics. Watch the dialog 
for a couple of minutes. Everyone 
has on-line names which are not the 
same of their real ones so it's very 
anonymous. Instruct your students 
NEVER to give out their real names, 
phone numbers or any information 
about their family. 



Teens 
from all 
over the 
country 
sign on 
and 
discuss 
a wide 
variety 
of 

topics. 



There is a list of people signed on to 
this area In the upper right hand cor- 
ner. Pick any user and click on that 
name. Then click on 'Get Info'. In a 
few seconds, you will see some back- 
ground information on that person if 
they he or she has entered any into 
the computer. Type in a question. 
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Make a 

friend 

on-line 

your 

own 

age. 



Your question will be repeated on 
screens all over the country. 
Someone may answer you. You can 
also talk directly with the person by 
Instant Mailing (or *I.M. Ing") them. 

Goals for students: 

1. Make a friend on-line your own 
age. 



2. Send this person an Instant 
Message (only the two of you will see 
It). 



3. Find out a little about this person. 




1 . 
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4. Find out if there Is much drug use 
in his or her school. If there is drug 
use, what kinds of drugs do kids use? 
How do they feel about it? 

5. Is there a lot of under age alco- 
hol use in his or her school? Has any- 
one ever been hurt while under the 
influence of alcohol? 

7. What are the rules and conse- 
quences in their school with regard 
to tobacco, alcohol nd drug use? 

Are they more or less strict than your 
school? 



Has any- 
one ever 
been 
hurt 
while 
under 
the Influ- 
ence of 
alcohol? 



8. Report to the class about your on- 
line experience. 
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PROJECT:Multi Media 
Computer Presentation 





...each 

student 

will 

learn to 
create 
an inter- 
active 
multi- 
media 
comput- 
er pre- 
senta- 
tion... 



The availability of easy to use soft- 
ware for creating multi-media com- 
puter presentations allows teachers 
and students the flexibility to 
enhance the cu. Iculum in many 
ways, in this activity each student 
will learn to create an interactive 
multi-media computer presentation 
using of tobacco, alcohol and other 
drug Information as the content area 
to be presented.. 

Procedure: 

Describe the use of HyperStudio to 
the students. Allow them to practice 
making card, using text boxes, 
changing colors, fonts, etc. Students 
should understand how to record 
their own voices as sounds and cre- 
ate a transition from one card to the 






next. The full explanation for the use 
of HyperStudio Is Included with the 
software. 

After students are comfortable with 
the use of the program, ask students 
to form teams of two or three, and 
hove each team choose one or more 
facts from the list below to Illustrate 
in their interactive presentation. 

Each team should turn the fact into o 
question for which there ore several 
possible answers. The team should 
use the HyperStudio format to give 
the audience feedback on the cor- 
rect answer. 



...choose 
one or 
more 
foots 
from the 
list to 
Illustrate 
In the 
Interac- 
tive pre- 
senta- 
tion. 



Use the Quick Cam to take the stu- 
dents' photographs and use the pho- 
tographs as a 'graphic' in their card. 

When each team has completed their 
"fact card" the teams should work 
together to transition from one card 
to another to create a full presenta- 







tlon. 




One in 
4-5 teen 
drinkers 
becomes 
on alco- 
hoiic. 



The following are facts that can be 
Included In the presentation, fol- 
lowed by a sample format for ques- 
tions set up for multiple choice 
answers. 

Tobacco Alcohol and Other Drug 
Facts 



Alcohol 

•One In ten adult drinkers becomes 
an alcoholic. 



•One In 4-5 teen drinkers becomes 
an alcoholic. 



•Alcohol can contribute significantly 
to the risk of several diseases Includ- 
ing 



Anemia 

Cancer 

Cirrhosis 

Diabetes 

Hypoglycemia 

Heart Disease, 



Kidney disease 

Osteoporosis 

Pancreatitis 

Stroke 

Ulcers 

Hypertension 




•j 
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Marijuona 

• Smoking one Joint can have the 
effect of an entire pack of cigarettes 
on your lungs. 

Vlarijuar is a bronchial dialator 
which opens the airways more fully, 
marijuana smoke contains many of 
the tars and other harmful ingredi- 
ents found in tobacco. Marijuana 
smoke is deeply inhaled and held in 
the lungs and marijuana cigarettes or 
pipes do not have filters. 

•"Second hand smoke" from a mari- 
juana cigarette can cause lung trou- 
bles for the people oiound the pot 
smoker. 



Marijuana 
smoke 
contains 
many of 
the tars 
and other 
harmful 
ingredi- 
ents 

found in 
tobacco. 



•Marijuana can be experienced as a 
stimulant, a depressant, or an hallu- 
cinogen. 

•Chronic use of marijuana can cause 
a possibly permanent impairment of 
short term memory. 




...impair- 
ment 
remains 
for up to 
six 

hours. 



•The effects of marijuana peak a half 
an hour after using marijuana and 
two to four hours later the effects 
are diminished, but Impairment 
remains for up to six hours, 

•Marijuana use over a period of time 
causes a decrease in the production 
of male and female sex hormones 
which cam have significant, negative 
and iasting effects of the developing 
body of a adolescent. 



•The quality of marijuana is quite 
varicbie and directly effects the 
users reaction. 



•The effects of marijuana are less 
predictable than they were in the six- 
ties. 



•Birth defects or developmental 
delays can be caused In babies born 
to pregnant women who use marijua- 
na. 
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•THC can be passes to babies 
through breast milk. 



•It is illegal to possess, to sell, to be 
under the influence of a controlled sub- 
stance, to be in the presence of illegal 
use of a controlled substance, or to 
drive a motor vehicle, operate a boat, 
ride a bicycle in traffic, or engage in 
other activities that require coordination 
and concentration to avoid harm to 
oneself or others. 



Using 

drugs 

decreases 

a person's 

ability to 

make 

safe, 

thoughtful 

choices... 



•Using drugs decreases a person's 
ability to make safe, thoughtful 
choices while increasing chances of 
participation in a wde range of risk 
taking activities including driving 
under the influence and engaging in 
unplanned, unprotected sexual 
encounters. 
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Tobacco 



50% of the 
unplanned 
and 

unintended 

pregnan- 

cies 

occurred 
after 
drin kin g 
and drug 
use. 



•20,000-40,000 people die annually 
form the effects of second hand 
smoke. 

•A study of adolescent pregnancies 
found that at least 50% of the 
unplanned and unintended pregnan- 
cies occurred after drinking and drug 
use. 

•Teens who use marijuana are three 
times more likely to be sexually 
active at a young age. (1 out of 
every 6 sexually active teens 
becomes Infected with a STD) 



•The Incidence of STD's occurs at 
twice the rate for teen males who 
use drugs. 



•in acquaintance rapes 75% of the 
maies and 56% of the femaies report 
drinking or using drugs just prior to 
the attack. 

•Every cigarette reduces the aver- 
age smoker's iife by 7 minutes. 

•There were 140,000 deaths from 
AiDS from 1983-1993. There were 
140,000 deaths from tobacco in the 
iast three months. 



Every 
cigarette 
reduces 
the aver- 
age 

smoker's 
life by 7 
minutes. 
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Sample Quiz for Multi-Media Presentation 

The “How Street Wise Are You?” 
Tobacco, Alcohol and Other Drug Quiz 



One In how many adult drinkers becomes an alcoholic? 

}■■■. 

5 '' __3 4-5 10 25-30 

Tv 

One In how many teen drinkers becomes an alcoholic? 
> __3 4-5 10 25-30 
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Check the diseases for which alcohol can contribute significant- 
ly to the risk: 



Athlete's foot 

Anemia 

Cancer 

Cirrhosis of the liver 

Diabetes 

Hypoglycemia 

Heart Disease, Hypertension 



Herpes 

Kidney disease 

Osteoporosis 

Pancreatitis 

Stroke 

Ulcers 



Smoking one Joint can have the effect of pack(s) of ciga- 

rettes on your lungs. 

— 1/3 1/2 1 2 5 

Marijuana smoke ___ many of the tars and other harmful Ingredi- 
ents found In tobacco. 

does not contain contains 




u 



may or may not contain 



Has "second hand smoke" from o marijuana cigarette been 
shown cause lung troubles for the people around the pot smoker. 

no, unlike tobacco, research has shown no effects positive or 

negative yes, research has shown effects similar to tobacco 

Marijuana can be experienced as which of the below? 

a stimulant a depressant an hallucinogen 

Chronic use of marijuana can cause a possibly permanent 
impairment of short term memory. 

True False 

The effects of marijuana peak how many minutes after using mar- 
ijuana? 

15 minutes 30 minutes 45 minutes 1 hour 

The effects are diminished ?_,but impairment remains for up to 

six hours. 

within an hour in 2-4 hours 

Marijuana use over a period of time causes (check answers 
below) in the production of male and female sex hormones 
which can have significant, negative and lasting effects of the 
developing body of a adolescent. 

a decrease no change 



an increase 



The quality of marijuana Is quite consistent and hence, the 
effects to the user are relatively predictable from use to use. 

True False 

The effects of marijuana now are less predictable than they 
were In the sixties. 

True False 

Birth defects or developmental delays ? be caused In babies 

born to pregnant women who use marijuana. 

unlike alcohol, are unlikely to can 

Can TFIC be passed to babies through breast milk? 

no yes 

Check any of the following that are Illegal to do with regard to 
marijuana: 

to possess 

to sell 

to be under the Influence 

to be In the presence of Illegal use of a controlled substance 

to drive a motor vehicle 

to operate a boat 

to ride a bicycle In traffic 



to engage in activities that require coordination and con 

-centration to avoid harm to oneself or others, 

to kno\A/ someone who possesses 

to know of the time and place of a sale of marijuana and 

not tell police 

The use of drugs decreases a person's ability to make safe, 
thoughtful choices while increasing chances of participation in 
a wide range of risk taking activities including driving under 
the influence and engaging in unplanned, unprotected sexual 
encounters. 

True False 

How many people die annually form the effects of second hana 
smoke? 

500-1000 ___1 0 , 000 - 20,000 ___ 20 , 000 - 40, 000 

A study of adolescent pregnancies found that what percent of 
the unplanned and unintended pregnancies occurred after 
drinking and drug use? 

15 % 25 % 50 %. _.__ 85 % ___ 93 % 



Teens who use marijuana are how many times more likely to be 
sexually active at a young age? (1 out of every 6 sexually 
active teens becomes infected with a STD.) 








4 



5 



6 




The incidence of STD's occurs at how many times the usual rate 
for teen males who use drugs? 

twice three times four times five times 



in acquaintance rapes what percent of the maies and the 
femaies report drinking or using drugs just prior to the attack? 

75%of the maies and 55% of the femaies 

35% of the maies and 15% of the femaies 

85%of the maies and 65% of the femaies 

50%of the males and 50% of the females 

Every cigarette reduces the average smoker's iife by how many 
minutes? 

3 5 6 7 10 

There were 140,000 deaths from AIDS from 1983-1993. There were 
140,000 deaths from tobacco in the iast _? . 

two weeks three months one year three years 
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Physical Education 



"Whenever the urge to 
exercise comes 
upon me, 

I lie down for 
owhiie and it passes." 










Just 
how, 
exactly, 
did you 
end up 
up 

here? 



Just how, exactly, did you end up up here, thirty 
five feet above some very hard looking 
ground?..,, Oh, yea, right! This is infusing tobacco, 
alcohol and other drug education into the cur- 
riculum.. .in your dreams! 

"Hey, Ms. Alverez! You look really small up there!" 

"Thanks so much, Tina. You look really safe down 
there, " you mumble. 

It's been a long day. The day started on a bus 
ride from school to this ropes course. Your class, 
who never really looked out for each other, start- 
ed a bunch of amazing physical challenges. At 
first, it looked like Ralph and some of the other 
team jocks had this day wired. They were cocky 
and self-confident The less athletic weren 't so 
sure. Poor Aiko looked like he was about to live 
his worst nightmare. 

Then, around 10 o'clock an interesting thing hap- 
pened. It was on the ropes course called the 
"Web. " Imagine a large wall of tangled ropes 
with big holes and little holes here and there at 
various heights. The as ignment was to get the 
whole class to the other side of the web... And 
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once one hole had been used. It couldn 't be 
used again... and no touching the rope web or 
you're out! 

Ralph and crew couldn 't wait. They helpea the 
girls through to many nervous giggles or shouts. 
Alko and Mends scrambled through a couple of 
small ones... that left only small holes up high. 
Ralph and company were stuck. (A great 
moment In civlllzatloni) They thought of cheating, 
but the group wouldn't allow that. 

Everyone clambered back through the web and 
tried to figure out a plan. Ralph had one, of 
course. Then Alko quietly said, "well, that won 't 
really work ... ' The rest, as they say Is history. Alko 
came up with a plan to have a big guy stand on 
each side. They passed I Ids through the higher 
holes, leaving a couple of lower ones for Them- 
selves. It all worked. Alko was a (modest) hero. 

The leader took this moment to remind them that 
the puzzle worked when they all worked together. 
It's a good lesson to remember when we have to 
figure out how to keep alcohol out of the eighth 
grade dance. 




Imagine 

a large 

wall of 

tangled 

ropes 

with big 

holes 

and 

little 

holes 
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The 

puzzle 

worked 

when 

they oil 

worked 

together. 



The exercise worked and they all learned some- 
thing about helping each other, about support 
systems and protection. 

Good. ..great. .but you're still 35 feet in the air and 
the bus leaves in 10 minutes! 



Many physical educations teachers 
have commented that they approach 
tobacco, alcohol and other drug 
education in their classes "as the 
issues arise." Certainly there are 
many connections between physical 
health and fitness and the avoidance 
of tobacco, alcohol and drugs. But 
physical education can also offer an 
opportunity for students to experi- 
ence the "alternate highs" of activi- 
ties that present physical challenge, 
as well as the opportunity to practice 
decision making and peer support in 
structured outdoor education set- 
tings. 



Designing some of these opportuni- 
ties into a physicoi education pro- 
gram can encourage situations that 
offer prime opportunities to utiiize 
the skiiis that are so important in 
tobacco, aicohoi and other drug pre- 
vention. Sometimes heiping "the sit- 
uations arise" in order to encourage 
students to have the conversations 
and experiences reiated to these 
issues can enhance the effectiveness 
of both the physicai education pro- 
gram and the tobacco, aicohoi and 
other drug prevention. 



There are 
connec- 
tions 
between 
health 
and 
fitness 
and the 
avoid- 
ance of 
drugs... 
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ISSUE FOR DISCUSSION: 
Athletic Excellence and 
Substance Abuse 






Athletes 

who 

excel In 

sports 

become 

national 

models 

for 

students. 



As students are taught skills in sports, 
athletes who excel in each of the var- 
ious sports become national models 
for students. Because of the continu- 
ous media coverage, it is easy to find 
opportunities to tie their expertise 
with abstinence from substance use. 
(Use the resource guide to help pro- 
vide any background information that 
you might need.) 



Discussion Questions; 



1. How do you feel when you have run 
a couple of times around the track? 

2. What do you knov/ about the 
effects of smoking on your lungs? 

3. If your lungs were Impaired, how 
might it affect your ability to run? 

Your endurance? 



4. What do you think the effects of 
marijuana or alcohol would be on 
your coordination? What sports 
might be adversely affected by the 
use of these drugs? 

5. What are steroids? Why are they 
used? What are the long term 
effects? 

6. What happens to competing ath- 
letes who use steroids if people 
become aware of their use through 
blood tests or other means? 



If your 

lungs 

were 

Impaired, 
how 
might if 
affect 
your 

ability to 
run? 



7. Can you think of any examples of 
major sports figures who have been 
involved in drug or alcohol use? 
What has happened to them? 
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PROJECT: Spider’s Web 






There 

are 

only 

two 

rules. 



The Spider's web involves a rope 
'wall' of tangled ropes that form 
holes of various sizes. A professional- 
ly designed and built ropes course 
will likely contain a Spider's Web. If 
one is unavailable, you can assemble 
one from old, large diameter pieces 
of rope. 

The object of the exercise is to get a 
group of students from one side of 
the wall to the other. There are only 
two rules: 

1. You cannot touch the ropes. 

2. Once someone has been 
through a particular hole, it cannot 
be used again. 

The first attempt at the Spider's Web 
will usually have the class scrambling 
through the lower holes. This 
approach will leave about half the 
group with no way for them to get 
through. 



A second attempt will get students to 
think about the problem and work 
together. The trick is to have the 
taller, stronger students help smaller 
ones through the higher holes. The 
larger students can then climb 
through lower holes by themselves. 

This exercise shows that students 
need each other to solve problems it 
is a great exercise to build self 
esteem and aid critical thinking. 

Discussion Questions: 



This exer- 
cise 
shows 
that stu- 
dents 
need 
each 
other to 
soive 
probiems. 



1. Could the class have accom- 
plished this task working individually? 

2. Can the group think of ways that 
the group can prevent drug and 
alcohol abuse when an individual 
might have a more difficult time? 

3. How would this task have been 
different if half of the group was 
under the influence of alcohol or 
other drugs? 





PROJECT: Faith Fall 






This 

exercise 

buiids 

reiiance 

on 

support 

systems 



The Faith Fall involves a single stu- 
dent standing on an object about 5 
feet high. This person folds his or her 
arms and falls backwards. About 10 
fellow students stand behind the per- 
son and catch him or her. 

This exercise builds reliance on sup- 
port systems and creates self confi- 
dence. 

Discussion Questions: 



1, What would have happened if 
only one student was available to 
catch the falling person? 

2, Do students now feel that they 
have a support group that will 'catch 
them' when they are falling? 

3, Did any of the group doubt that 
they would be caught? Do they still 
feel that way? 
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PROJECT: High Ropes, An 
Alternate High 




This project involves a professional 
ropes course and safe exercises per- 
formed 50 to 40 feet off the ground. 

This should only be undertaken with a 
properly designed course and a cer- 
tified instructor. 

Discussion Questions; 

1. Did individual students feel good 
about themselves after completing 
this course? Is that feeling what 
some people call a "natural high" or 
"alternate high"? 
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Is that 
the 

feeling 

that 

some 

people 

call a 

"natural 

high"? 



2, Do students feel that drug and 
alcohol use is an attempt to achieve 
the same feeling? If so, what are the 
advantages to a "natural high"; what 
are the disadvantages to a drug or 
alcohol 'high'? 



The Arts 



Ars longOy vita brevis. 
(Art is long, 
life is short) 



Hippocrates 



Infusing Art 




It was 
clearly 
the best 
perfor- 
mance- 
so far... 



The twenty or so students In the peer theatre 
group who call themselves S.H.O.U.T (Students 
Helping Others Understand Themselves) have just 
completed their third performance of the Spring 
peer theater program. It was clearly the best so 
far and you would think the mood would be 
upbeat and excited. But Instead, it is anxious 
and strained. There is animated discussion on 
one side of the stage; more cast members Join in. 



You walk over, expecting anything. 

“I can't believe they did that, " John says, his 
voice shaking. 




"Well, what happened?" you ask. 

"Some guys In the third row started throwing stuff 
at us In the second act. " 

"I saw who it was!" 



One of the things hit me!" 



"I almost goofed my lines. " 



They are all talking at once. "Okay, let's calm 
down. Does anyone know who was doing It?" 
you say. 

“Well, I could see pretty well from where I was 
'cuz I was about to go on, " John volunteers. "It 
was Mr. Anderson's class, and It was Bill, Jerry and 
Mark.' 

You send a note off to Mr. Anderson and start to 
settle things down a little. In less than two min- 
utes, Mr. Anderson Is In front of the stage with the 
three forenamed students. All three quickly admit 
having disrupted the performance and were told 
to apologize. They do and start to shuffle off. 

Suddenly Carol steps to center stage. She can 
barely see the three hecklers through the bright 
stage lights. "You guys have no Idea what It's like 
to stand up here In front of a whole bunch of 
people, you know? This Is hard. I'd like to see 
you try Itl It really takes gutsi What you did, 
didn't take anything!' 



"1 almost 

goofed 

my 

lines. " 







There are nods of agreement and support from 
the rest of the cast. The three slink off. 



It was 
magically 
infused 
into the 
experi- 
ence of 
producing 
a student 
theater 
program. 



And in that moment, something wonderful hap- 
pened: this group of kids, many from tough 
home situations, felt supported and protected 
and proud of what they were doing. 

It couldn't have been better 
planned. It was a strong component 
of tobacco, alcohol and other drug 
education magically infused into the 
experience of producing a student 
theater program. 
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As we discussed in the Introduction, 
the five Ingredients of effective 
tobacco, alcohol and other drug 
remediation education are: 




1. Factual Information 

2. Effective Decision Making 

Skills 

3. Support Systems and 

Protection 

4. Critical Thinking and 

Evaluation Skills 

5. Positive Self-Image and Peer 

Relationships 




Contem- 
porary 
music is 
full of 
refer- 
ences fo 
alcohol 
and 
drugs. 



The arts and music can prove to be 
exciting areas for infusing tobacco, 
alcohol and other drug education. 
Contemporary music is full of refer- 
ences to alcohol and drugs. Art 
often has messages related to sub- 
stance abuse not far below the sur- 
face. Industrial arts by there very 
nature use products that, if abused, 
can have devastating consequences 
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to students. 




Creative 

people 

seek to 

"expand" 

their 

minds 

and push 

creative 

buttons... 



Factual Information Is Important to 
tobacco, alcohol and other drug 
education since It provides the foun- 
dation upon which other skills are 
laid. Facts In the arts can take the 
form of histories about famous artists, 
musicia.is, dancers and actors. The 
arts have historically been a focus 
for alcohol, tobacco and other drug 
use, as creative people seek to 
"expand" their minds and push cre- 
ative buttons. But all too often these 
behaviors lead to excess, addiction, 
compulsive behaviors and sometimes 
death . 



The Decision Making Process Is a for- 
malized series of events that lead to 
formation of a rational decision. 

Once students are exposed to this 
process they have a tool to eliminate 
the 'flip a coin' choices that other- 
wise seem so difficult. Although the 
arts are not traditionally thought of 





as a decision making arena, there 
are countless examples of artistic 
decision: what color should the back- 
ground be? How long should the 
dance portion of the show run? At 
what tempo should this song be 
played? 

The Decision Making Process: 



There ore 
countless 
exomples 
of or fistic 
decision. 



Step 1. Define the prjblem and put 
It In perspective. 

Stop 2. Think of different ways to 
solve the problem (brainstorm). 

Step 3. Weight the pros and cons of 
the options. 

Step 4. Choose the best option, 
check it out with a reliable resource 
and then take action. 

Step 5. Reflect on the consequences 
and revise the strategy. 



Support and Protection are key ingre- 
dients to tobacco, alcohol and other 
drug education. The old assumption 




was that If students knew the facts 
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The old 
assump- 
tion was 
that if 
students 
knew 
the facts 
they 
would 
act 
appro- 
priately. 



about tobacco, alcohol and other 
drugs they would act appropriately. 
Research has shown that this is not 
the case. In addition to other skills, 
students need to know how to pro- 
tect themselves and others. 
Protecting oneself and others is one 
form of taking responsibility. A key 
concept in art is taking responsibility 
for one's creative decisions. 

Evaluating information critically Is 
important to the tobacco, alcohol 
and other drug education process 
and some of these exercises have a 
component of critical evaluation of 
Information. 

Finally, a positive self-image and 
strong peer relationships hold the 
whole package together. The arts 
improve self image by allowing stu- 
dents to more fully express them- 



selves. "I created this painting and 
It Is mine." 



Infusing Art is divided into Visual Arts 
and Performing Arts. Each area 
offers different opportunities for 
infusing tobacco, alcohol and other 
drug education into the curriculum. 



"I creat- 
ed this 
painting 
and it is 
mine. " 




Performing Arts: 



Within 
this 
imagi- 
nary 
worid, 
reaiity 
can be 
created. 



A companion manual to this 
describes In detail how to start a 
peer education theater group based 
on experiences In a number of school 
over several years. Peer Theater Is 
an exciting opportunity for students 
who may never have had a perfor- 
mance opportunity to express them- 
selves In front of an audience. 



Why Theater as a Vehicle? 



Theater Invites an audience to use 
It's imagination along with the 
actors, and within this Imaginary 
world, reality can be created. A story 
which is created by youth can con- 
tain the vital components to peer 
education: role modeling behavior 
change, dispensing accurate infor- 
mation and creating an age appro- 
priate Identification with the subject 
matter. Theater Is an activity which 
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an audience member can absorb 
without judgment. In the privacy of 
one's subjective thought. Creating 
dramatic skits has the power to bring 
on audience closer to their own life 
experience by identification, or cre- 
ate distance using satire, farce, set 
design, music, and props. This combi- 
nation of effect allows an audience 
to take a "breather" from an emo- 
tionally charged scene, and stay 
focused on the action. This is partic- 
ularly helpful with middle school stu- 
dents as their attention span Is 
developmentally short to begin with, 
and they are often accustomed to 
brief, fast moving media images in 
film, television, and video. 




The drama- 
tizotion of 
real life con 
often make 
difficult or 
embarrass- 
ing issues 
more 

palatable... 



The dramatization of real life can 
often make difficult or embarrassing 
issues more palatable, thus opening 
options which may encourage stu- 
dents to talk to an adult or ask for 
help. Skill based peer education role 
models life skills and information 




Why 

Peer 

Educa- 

tion? 



which becomes more easily absorbed 
and identified with. 

And lastly, middle school students 
operate with music, fashion, drama, 
art, and dance os a second lan- 
guage. It is often through this artistic 
lens that they understand and identi- 
fy with the world around them. 

Why Peer Education? 

Knowing the consequences of 
unhealthy behavior does not neces- 
sarily prevent one from undertaking 
those behaviors. For example, most 
people in the United States under- 
stand the risks of using tobacco 
products, yet 40 million Americans 
smoke. Knowing the facts IS on 
important step toward tobacco. 
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alcohol and other drug prevention, 
but it Is not enough. Within the last 
decade peer education has emerged 
as one method of providing an effec- 
tive way of encouraging changes in 
knowledge, attitudes, and ultimately, 
behavior. 

Defining Peer Education and Why It 
Works 

Peer education is students teaching 
other students. Students are more 
likely to listen to a peer they trust 
and respect than to an "anonymous" 
source such as a pamphlet or film, if 
members of a population see their 
peers talking about a subject, the 
topic becomes "acceptable", in the 
case of adolescents, peer education 



Peer edu- 
cation 
has 

emerged 
as one 
method 
of pro- 
viding on 
effective 
way of 
encour- 
aging 
changes. 



works for several reasons: 



-When students hear "one of their 




Peer 
educa- 
tors tend 
to 

become 

role 

models. 



own" talking about something, it's 
easier to recognize and accept that 
these issues really do concern them 

-Young people are more trusting of 
their peers than they are of out- 
siders, especially adults. 

-If peers are providing straight talk 
on a tough subject, the audience 
may feel comfortable asking ques- 
tions that otherwise might seem too 
embarrossing . The group may also 
fear that an adult educator would 
misunderstand any questions they ask 
because of the use of slang terms. A 
peer does not pose a threat of that 
sort. 



-Peer educators tend to become role 
models, offering advice, referrals or 
information on the subject to friends 
and acquaintances. 
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Peer education programs train peo- 
ple to help others, not Just by provid- 
ing accurate Information but also by 
assisting them with decision making, 
communication skills, and the devel- 
opment of problem solving tech- 
niques. By reporting the facts while 
role modeling appropriate behaviors, 
peer educators help their fellow stu- 
dents to examine and change their 
own behaviors. The education 
becomes, in essence, a form of “self- 
help". The students feel the educa- 
tor's are “one of them" and so may 
Incorporate the demonstrated behav- 
ior Into their own lives. They see how 
people their own age-both in char- 
acter and out-deal with difficult 
Issues and may feel they can adopt 
the same methods. The basis of the 
peer education approach is that 
both the trainers and trainees benefit 
from the educational experience. 




Peer 
educa- 
tors help 
their 
fellow 
students 
to 

examine 
and 
change 
their own 
behavior. 
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Peer Education and Adolescence 



Peer 
educa- 
tion pro- 
vides a 
beiiev- 
abie 
source 
of infor- 
mation 
at o 
time 
when 
denial is 
the 
norm. 



For adolescents, peer education pro- 
vides a believable source of informa- 
tion at a time when denial or feelings 
of "it can't happen to me" are the 
norm. The combination of feeling 
invulnerable while struggling to 
define one's identity can lead to tak- 
ing risks. Many of the risky behaviors 
that students engage in are, from 
their view point, acts of rebellion or 
of ,tablishing autonomy. Helping 
young people learn a more healthy 
lifestyle is inseparably linked to help- 
ing them grow into responsible adults 
and is best done in an atmosphere of 
t''ust and support. If this role is given 
to an adult, it may appear too much 
like a lecture on how to become a 
positive member of the adult world. 
On the other hand, a peer probably 
identifies with many of the underlying 
developmental is. sues and so knows 
how to present information that 
touches all facets of an Issue. A peer 



educator role modeling healthy 
behavior may counteract feelings of 
alienation and pressure to rebel. 

The power of peer pressure cannot 
be ignored. For o message to take 
effect among young people, there 
must be o bond created between the 
person giving the message and those 
receiving it. Establishing that bond is 
the greatest benefit and challenge 
for the peer educator. 



The 

power 

of peer 

pressure 

cannot 

be 

ignored. 



Motivations to Change Behavior 

Inspiring young people to ovoid risky 
behavior empowers them, pointing 
out the potential control they hove 
in their own lives. Peer educators 
ore role modeling more than healthy 
behavior. They're demonstrating 
communication, problem solving and 
decision making skills. They may por- 
tray realistic situations using lon- 
gucqe or certain attitudes to which 




The confi- 
dence 
generat- 
ed by this 
sort of 
infiuence 
raises is 
enormous. 



students can relate. This connection 
could be lost if the demonstration 
was done by an adult. 

Peer educators can provide the basis 
for a new social norm within a group. 
Young people are likely to listen to a 
message that seems of such impor- 
tance to their peers. The confidence 
generated by this sort of influence 
raises is enormous for both the edu- 
cators and the participants in the 
presentation. The students may feel 
that they can, in turn, influence their 
friends in similar ways. Perhaps a stu- 
dent may feel more comfortable dis- 
cussing issues such as marijuana at 
parties as a result of the work of a 
peer educator. When young people 
discover they may have more power 
than they originally thought, it is 
important to give them a positive 
goal toward which to work. A peer 
educator symbolizes what a student 
can do to change or affect those 
around her or him. 
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Creating a Climato Conducive to 
Behavior Change 

For a peer education program to be 
truly effective, the peer educators 
need to feel that their opinions and 
suggestions are an integral part of 
the program. A director can stand by 
to teach, guide, advise and support 
as needed. However, peers should be 
largely responsible for content and 
presentation because they know best 
what will be effective. 

Peer education provides a good sys- 
tem of support within a defined com- 
munity. It is a way of empowering 
students by supplying them with skills 
for self-care. It also helps them iden- 
tify issues and solutions within their 
peer group. If students understand 
their responsibilities in taking care of 
themselves, awareness of choices 
and precautions becomes more obvi- 
ous. A peer education program can 
provide constant reinforcement of 

ERIC 
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Peers 
should be 
largely 
responsi- 
ble for 
content 
and pre- 
sentation 
because 
they 
know 
best what 
will be 
effective. 




Peer 
educa- 
tors are 
already 
a part of 
the 

commu- 
nity they 
intend 
to 

assist... 



such messages, allowing for an envi- 
ronment conducive to reducing risky 
behavior. And because peer educa- 
tors are already a part of the com- 
munity they intend to assist, this 
makes for a solid, permanent network 
of support for ongoing problems. 

The complete production of a peer- 
based theater program is a large 
undertaking. Many of the details 
and a lot of helpful suggestions are 
contained in the S.H.O.U.T. (Students 
Helping Others Understand 
Themselves) manual. 
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Visual Arts: 



PROJECT: How Advertising 
Influences Us 

Discuss with students the roie of 
advertising in the proir.otion of prod- 
ucts. Tobacco and aicohoi produces 
spend miiiions of doliars each year 
trying to get their messages to con- 
sumers and potential consumers... 
sometimes without regard for age. 

Often the messages exist on several 
levels: literal, which is the obvious 
message we can see or hear and 
subliminal, where we don't even 
know we are being affected by the 
message. 

The following project, modeled by 
Windsor Jr. High School, typically 
takes two periods In the art room. 
The first day Is spent analyzing a 
wide variety of print advertisements. 
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O ffe n 
the mes- 
soges 
exist on 
several 
levels 





Does 
one ad 
'grab' 
them? 




The second day is devoted to design- 
ing individual ads for hypothetical 
non-smoking or anti-under age drink- 
ing sponsors. 

First Day: 

Students should spend 5 to 10 min- 
utes looking at advertisements in an 
assortment of current magazines. 

They should try to be aware of their 
own reactions to various ads: Does 
one ad 'grab' them? Is one boring? 
Does another disturb them in some 
way? Can they find a compelling 
ad? 

After selecting an ad, they should 
spend a little time analyzing it and 
then fill out the Advertising 
Evaluation form on the next page. 
Finally, students should present indi- 
vidually their evaluations to the 
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class. 



Second Day: 



This is the time for students to create 
their own advertisements stressing 
anti-smoking or anti-drug themes. 
Students very often get an idea and 
quickiy start deveioping it. They wiii 
end up spending the entire period 
drawing their first idea. You may 
wish to encourage them to come up 
with many ideas. Ad agencies often 
use 'thumb naii' sketches to develop 
ideas. These are 2" square drawings 
that quickly show a concept. One 
idea leads to another and then to 
another. Since the students don't 
have much time invested in the 
'thumb nail' sketch, they are more 
willing to let that idea lead to anoth- 



Students 
create 
their 
own 
adver- 
tise- 
ments 
stressing 
anti- 
smoking 
or anti- 
drug 
themes. 



er one. 




With a 
little 
effort, 
the ideas 
begin to 
get more 
creative. 



The first ideas are usuaiiy very straight 
forward and students wiil need to be 
chaiienged to get past a design that 
says "Don't Smoke". However, with a 
iittie effort, the ideas begin to get 
more creative. Often they a quite 
ciever or humorous. When they hove 
expiored severoi concepts with "thumb 
noiis", they con finoiize on one and 
spend the rest of the cioss working on 
that. 



At the end of cioss, you may wish to 
discuss severoi ods in front of the 
entire cioss or simpiy post oii of them 
on o woii outside the ciossroom. 





Worksheet: Advertising Evaluation 



1. Describe the advertisement you seiected: 
What is the product? 

Who is the manufacturer? 






2. Describe the intended audience; 

Who is the intended audience? 

Why wouid this ad appeai to that audience? 

3. Discuss the message: 

What is the primary message? 

What is the more subtie message? 

What caught your eye? 

How were you affected by this ad? 

How do you think the advertiser created that 
affect? 



4. Discuss: 

How do the photographs or graphs relate to the 
actual product? 

Is there a reason that advertisers don't show what 
life would really be like with their product? 
Do you think this is dishonest? Is it okay? 

Are people being manipulated? 

Do you think you were manipulated? 
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Music 




/ PROJECT: Implications of 
/ Current Songs 



Ell]® 

Unfortun- 
ately this 
is an area 
where 
"pro-use" 
messages 
are 

abundant. 



Contemporary musicians serve as roil 
models for students. Unfortunately this 
is an area where "pro-use" messages 
are abundant, both in words as well as 
actions. In this project we will look at 
the messages that are behind the 
words in popular songs, and the reality 
of the lifestyles that are often por- 
trayed so glamorously. 



Ask students to choose two songs to 
review and present to the class. The 
first should be one with a "pro-use" 
message, and the second should be 
one that places a high value on an 
individual or relationship. 



The presentation to the class should 
include responses to the questions on 



the worksheet. 



Questions to Consider for Your Music Presentation 



Song One: 

How does the song make you feel? 

What are the specific words in the song that give messages 
about alcohol or drug use? 

What are the connotations of these words? 

Are the actual words, and the messages behind the words accu 
rate? Be specific in your answer. 

What effect would long term use of the substance that is 
encouraged have? Is this mentioned in the song? 

What about this song makes it "cooi" or "uncooi?" 

Song Two: 

How does the song make you feel? 

What are the specific words in the song that give messages sup 
porting individuais or positive reiationships? 

What are the connotations of these words? 

Do the words, and the messages behind the words give an hon- 
est portrayal of what is possibie? Be specific in your answer. 



What about this song makes It 'cool' or 'uncool?' 



Industrial Arts 
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What do 
the cau- 
tions on 
the 
labels 
really 
mean? 





Discussion of issues: inhoionts 

The discussion of inhalants is an obvi- 
ous area for curriculunn infusion for 
the Industrial Arts area. Many of 
these issues are inherent in any suc- 
cessful industrial arts progrann. 

Discussion Questions 

1. When the labels for adhesives and 
paint, include cautionary statennents 
or warnings, what do they really 
mean? 

2. Sometimes the risks that are 
described on labels seem recogniz- 
able and sometimes they seem over- 
cautious. Discuss the difference in 
levels of risk. 

3. How do you determine what the 
potential consequences of not fol- 
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lowing directions for hazardous sub- 
stances? 

4. Take several labels to adhesives, 
paint, etc and determine the worst 
possible outcome if the directions 
are not followed appropriately. 

5. Discuss the procedure for helping 
yourself or someone else who had 
inadvertently been injured by inhal- 
ing caustic fumes. 




RESOURCES 



Whot I want is facts. 



Charles Dickens 



Resource Information for the Teacher: Alcohol 



Ethyl alcohol is the active drug present in alcoholic beverages. It is a depres- 
sant. It is created through a natural chemical process called fermentation, in 
which yeast cells convert the natural sugar in certain fruits and grains into car- 
bon dioxide and alcohol.. 

It is illegal for people under age 21 to use alcohol. Ethyl alcohol ant sthetizes 
the brain. First it slows down and interferes with the higher brain centers control- 
ling judgment and inhibition. As the concentration of alcohol in the centrai ner- 
vous system increases, paralysis of the lower brain centers occurs, causing poor 
coordination, confusion, disorientation, stupor, loss of control over critical body 
functions, coma, or death. If an individual's blood alcohol concentration is 
greater than 0.60 percent, the brain becomes so depressed that breathing and 
heartbeat stop, and death results. 

Alcohol increases blood pressure and heart rate, decreases blood supply to the 
heart, and dilates blood vessels in the limbs, causing body heat to escape and 
creating a feeling of warmth. Small doses of alcohol can lower inhibitions and 
cause mild feelings of well-being. Large doses progressively depress mood and 
energy. 

Once alcohol is in the stomach, it begins to be absorbed. Unlike other foods, 
alcohol requires no digestion; it passes through the walls of the gastrointestinal 
tract and is picked up by small blood vessels. Alcohol absorption is Influenced 
by concentration of alcohol, amount of alcohol, rate of drinking, amount of 
food in the stomach, body weight, body chemistry and emotions, and history of 
alcohol consumption. Alcohol is toxic to the body. It can cause nausea, 
headaches, vomiting, and anxiety. 



Long-term alcohol abuse is life-shortening and life-threatening. People who 
chronically abuse alcohol get sick more often than people who don t and are 
at much greater risk for developing digestive system disorders, liver diseases, 
hypoglycemia, malnutrition, nervous system diseases, hormonal disorders 
(including impotence and infertility), mental disorders (especially depression), 
heart disease, muscle wasting, and cancer. 

Women who drink even small amounts during pregnancy risk harming the fetus. 
Alcohol abuse during pregnancy can result in a pattern of birth defects called 
Fetal Alcohol Syndrome. Symptoms include mental and physical growth retar- 
dation, emotional disorders, and physical deformities. 

Alcohol abuse plays a major role in many societal problems, including birth 
defects, high medical costs, traffic fataiities, and violence. 

Alcoholism is a form of drug dependence. Symptoms of alcoholism inciude hid- 
ing or lying about drinking, guilty feelings about drinking; drinking because of 
worry, tiredness, or depression; memory blank-out; and increasing tolerance for 
alcohol. Alcoholism can invoive ioss of control over drinking, withdrawal symp- 
toms, physical problems, morning shakes, and drinking to avoid hangover. 
Alcohol withdrawal symptoms include restlessness, body shakes, insomnia, 
depression, anxiety, ioss of appetite, confusion, haliucinations, and convulsions 
(the "d.t.s," or deiirium tremers). 

How to Help Children from Alcoholic Families 

Why Should We Be Concerned About Children from Alcoholic Famiiies? 

It has been estimated that more than 6.5 million American children under the 
age of 18 live with an aicoholic family member. These children often experi- 
ence serious personal, social, and behavioral problems. In addition, approxi- 
mately 50 percent of them will become alcoholics themselves. In order to pre- 



vent serious damage and future alcoholism, we need to reach these children 
now, before destructive patterns are established. 

Recognizing Children from Alcoholic Families 

Parental o'coholism has a wide range of effects on children. Many teenagers 
who are in trouble in school or with the police come from homes with an alco- 
holic parent; yet the behavior of many other youngsters who live with an alco- 
holic parent is less obviously linked to the parent's alcoholism. Many of these 
children shrink from adult contact as a result of their parents' unreliability. Others 
appear as “loners," unable to develop friendships or confide in or trust anyone. 
Many children with alcoholic parents are physically abused. An estimated 50 to 
80 percent of families where physical abuse is present have one or more alco- 
holic members. Some of the school's best achievers are children of alcoholics, 
motivated by a desire to please the family enough to restore peace and stop 
the drinking. Researchers and practitioners have identified the following roles 
that children of alcoholic parents frequently adopt: the hero (or overly responsi- 
ble child), the lost child (or adjuster), the scapegoat (or acting-out child), the 
mascot (or clown), and the placater (or household social worker). 

Many instructors teaching about alcohol find that at least one of their students 
will reveal the existence of a problem in their family quite early and quite open- 
ly. The student may make a telling comment during class, talk about his or her 
problem during a small-group discussion, or become emotional after class. But 
most students are more subtle because they are uncertain of their right to talk 
about the problem, or of the teacher's response. As a teacher concerned with 
helping these youngsters, you should watch for the following kinds of student 
behavior: 

• An extremely negative attitude about alcohol consumption (e.g., “Wtiy 
would anyone drink? I'll never drink."). This attitude is especially 



common among younger children, and is often the result of close 
contact with alcohol abuse. 

• Equating drinking alcohol with drunkenness. Children who live with 

alcoholism often cannot grasp the fact that some adults drink 
alcohol in moderation and do not become intoxicated. While It Is 
important to help them understand and learn to recognize 
responsible adult drinking, it Is also important to help them put the 
alcoholic drinking they have seen In a different perspective. 

• Changes in class attendance and/or participation. Students whose 

attendance Is spotty or who normally do not participate In class 
discussions may suddenly take an Interest in the alcohol unit. 

Good students may start being absent, late, distracted, or quiet. 
Such changes are rarely coincidental. 

• Students lingering In the classroom after the period has ended. In 

many cases, young people will stop short of Identifying their par 
ent as alcoholic, but are desperate to talk about the problem. 

They may take d long time gathering their books, or may come 
up after class to ask an apparently Innocent question. You should 
not assume that all Interest In the unit arises from family alco- 
holism, but you should also expect requests for help to come in 
these subtle ways. 

What to Do About Children in Your Class Who You Suspect or Learn Hove an 
Alcoholic Parent 

Your role Is that of educator, not counselor. Teaching children who have an 
alcoholic family member, however, requires the full range of instructional skills to 
provide these children with opportunities and motivation to learn about alcohol 
use. Simply teaching this session, which directly addresses the problems that 
children from alcoholic families face, will help students feel they are not alone. 



This session may be the first time some students recognize the name of their par- 
ent's probiem and they may taik about it to the ciass. For many other students 
who live with an aicoholic parent, such a disciosure wouid be too painful. This 
session does not require student disciosure. instead it encourages all students to 
develop outreach and helping skills/ gain a greater sense of empathy, and 
acquire some useful information about alcoholism. In addition, students with 
family alcoholism will learn that their parents' drinking is not their fault, that 
many other teenagers share this problem, and that people and organizations 
are ready to help them. 

Because you spend a considerable amount of time with these children and 
because they perceive you as knowledgeable about alcohol, you are in an 
excellent position to recognize or be told about family drinking problems. This 
enables you to refer students to appropriate school or community resources for 
help. In general, you should not advise these students about their personal 
problems but direct them to help. 

Potentially helpful school authorities include the nurse, social worker or psychol- 
ogist, guidance counselors, and principal. In addition, if your school has a stu- 
dent assistance program, be sure to contact it. Community groups that may be 
of assistance are the local Council on Alcoholism, open Alcoholics Anonymous 
meetings, the Salvation Army, and, in particular, local Alateen or Al-Anon 
groups. Alateen groups consist of teenagers who have an alcoholic parent, 
while Al-Anon groups are for all relatives of alcoholics. Membership in these 
groups does not require that the alcoholic parent be involved in Alcoholics 
Anonymous or any other form of treatment. At the local level, these groups can 
t s located in the white pages of the telephone directory under Alcoholics 
Anonymous or Al-Anon. 
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A crucial role you con ploy Is to help students from alcoholic homes develop 
social skills, since they often become social Isolates due to the erratic nature of 
family life. They hove learned not to Invite friends home, which may result In 
their no longer being Invited to their friends' homes. You con provide much 
needed social opportunities for these students by selecting them os class moni- 
tors, encouraging their participation in group educational activities, and, in 
particular, encouraging them to join after-school clubs or other social groups. 

Teacher Intervention In Alcohol and Other Drug Abuse Problems 

For some students, teachers ore among the few adults with whom they Interact 
on o regular basis. When the teacher notices o student changing behaviors 
and suspects that abuse of alcohol or other drugs may be Involved, interven- 
tion is necessary. 

Many people think of an intervention as an elaborate strategy planned by 
drug or alcohol professionals. This is known as a formal Intervention and requires 
expertise, planning, and guidance. Informal Interventions are simpler and occur 
with much greater frequency. Teachers can play a key role in informal interven- 
tions. 

The most certain indicators of a student's alcohol or other drug problem are 
persistent, unexplained, negative changes in behavior. Such changes are not 
necessarily the result of alcohol or other drug abuse; they could be indicative 
of other problems. In either case. It is important that someone recognize the 
behavior change and offer help. 

While physical symptoms may signal alcohol or other drug abuse, they may 
often be the result of unrelated medical conditions or be evident only In long 
term abusers. 



Some behavioral Indicators of student alcohol or other drug abuse Include 

• changes In school attendance patterns (unexplained or repeated 
absences or tardiness) 

• changes in academic performance (decreased effort, impaired memory, 

evidence of cheating, compulsive overachievement, preoccupa- 
tion with school) 

• changes in classroom conduct (disruption, lack of concentration, 

sleepiness) 

• changes in work habits, self-discipline, mood, or attitude (negative 

attitude, defiance, outbursts of bad temper, hyperactivity, defen- 
siveness, perfectionism) 

• seeking of adult attention and/or advice without identifying a specific 

problem 

• loss of interest in things that were once considered important 

(withdrawing, excessive daydreaming or fantasizing, inattentiveness) 

® changes in friends or usual activities (sudden popularity, hanging around 
with known or suspected users, concern expressed by other students) 

° decline in concern about appearance (lack of attention to dress or hygiene) 

• increased focus on money and/or evidence of heavy borrowing or stealing 

• heightened secrecy about activities and possessions 

• increased interest in and talk about drugs and drug use 



When a teacher notices a potential alcohol or other drug abuse problem and takes 
steps to find out more, an informal intervention is taking place. This Is a form of protec- 
tion, or concern In action. Steps the teacher could take Include 

• offering help to the student by creating an opportunity for a conversation 

• seeking assistance from other staff members in assessing the student's 

behavior 




• getting help from another professional who feels more comfortable 
intervening directly with the student 

This type of intervention is necessary to identify and assist students who are 
already in troubie or may be getting into trouble with aicohoi or other drugs. Your 
schooi district policy may provide guidelines for responding to student aicohoi or 
other drug abuse probiems. 

Some teachers may not feei equipped to handle interventions. Cieariy, it is not 
the teacher's job to be a drug or aicohoi counselor. But when students show 
signs that they may be at risk for an alcohol-reiated or other drug-related prob- 
lem, it ;s essentiai that the teacher respond. It is also important for teachers to 
intervene in a style that is their own. 

Faiiure to respond to a student's distress signais enabies the student to continue 
dangerous behavior. Enabiing occurs when individuals or systems allow alcohol or 
other drug abuse to worsen by preventing the abuser from experiencing the con- 
sequences of his or her actions. Caring teachers may think they are being kind to 
aicohoi- or other drug-abusing students by giving them a break or by looking the 
other way. But this does not heip the student, it allows the problem to continue, 
and the consequences for the abuser are iikely to become more severe as time 
passes. Furthermore, the abiiity of teachers to observe and intervene in a respon- 
sible manner can help prevent potential drug and alcohol problems. 

Students who return to school from an alcohol or other drug treatment program 
often need extra support. They may face many of the following issues in school: 

• people who ask, "Where have you been for the past month?" 

• teachers, administrators, and other students who continue to iabel 

them as "druggies" 

• the need to choose between socializing with oid friends who are aicohoi 

or other drug users and being abstinent and feeling alone for a 
while 

For these reasons, some schools provide support groups for students in recovery 
from alcohol and other drug abuse. 



Resource Information for the Teacher; Marijuana 



Marijuana is an iiiegal drug. Laws regarding the saie, possession, transportation, 
and snnuggiing of marijuana vary from state to state. 

Marijuana is commoniy caiied pot, grass, reefer, weed, dope, Sinsemilia, 
Acapulco Gold, Thai sticks, Mary Jane, dope, THC, hashish, or Panama Red. 
Marijuana and hashish are made from the hemp plant. Cannabis saliva. When 
dried, the plant resembles oregano and comes in green, brown, gold, and red. 
The mind altering chemical ingredient in marijuana is THC. Today, the chemical 
potency of marijuana is 20 to 25 times greater than it was in the 1960s, 

Marijuana is usually ingested through smoke from a pipe or cigarette Ooint). It 
con also be eaten. 

Benzopyrene, the cancer-causing chemical found in cigarette smoke, is 70 
times more abundant in marijuana smoke than in cigarette smoke. 

Chemicals ingested from marijuana use leave the body very slowly. They can 
remain in cells for as long as 45 days. Harmful by-products are stored in the 
brain, lungs, testes, ovaries, and body fat. 

Low doses of marijuana can induce euphoria— a dream-like state— as well as 
confusion, anxiety, panic, hallucinations, and paranoia. 

Marijuana increases heart rate and blood pressure, which can be dangerous for 
people with heart problems or susceptibility to strokes. It also diminishes coordi- 
nation, reaction time, short-term memory, sense of time, ability to learn, and 
ability to talk. 

Physical dependence on marijuana can develop rapidly. Withdrawal symptoms 
include nausea, vomiting, irritability, sweating, sleeping problems, and weight 
loss, 
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Marijuana users risk flashbacks, lung damage, diseases like bronchitis and lung 
cancer, higher heart rate and blood pressure, cancer, lower immunity from dis- 
ease, and lower reproductive functioning. 

Smoking three to five marijuana cigarettes a week has the same effect on the 
lungs as smoking 16 to 18 cigarettes a day, seven days a week. 

Marijuana users can lose interest in long-term goals and activities. Users may 
become increasingly unmotivated, dull, and have difficulty concentrating, 
remembering things, planning, and performing in school, work, or other inter- 
ests. These problems can disappear soon after stopping marijuana use com- 
pletely. 

People who use marijuana often have bloodshot eyes, decreased coordination 
and reaction time, difficulty communicating clearly, a confused appearance, 
and/or a skewed sense of time. 
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Resource Information for the Teacher: Cocaine and Crack 
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Cocaine is iliegai. Seliing, transporting, possessing, or smuggiing cocaine are ali 
serious crimes. Cocaine is commonly called coke, snow, flake, crack, rock, pow- 
der, white, blow, nose candy, lady, or toot. Cocaine is a white powder or rock 
made of leaves from the coca plant. Cocaine is inhaled through the nose, 
injected, or smoked. 

Inhaling cocaine stimulates the body's central nervous system and increases 
heart rate, blood pressure, and body temperature. The initial effects are brief 
and include euphoria and a sense of increased strength, energy, and alertness. 
Anxiety, irritability, and hostile or aggressive behavior are also effects of 
cocaine. A cocaine high is often followed by feelings of depression, tiredness, 
headache, and the strong desire for more cocaine. 

Cocaine is extremely addictive. Every time the drug is taken, it creates a strong 
desire to take more. Each time a person uses cocaine, he or she needs more of 
the drug to create the same effect. Chronic use can lead to listlessness and 
severe reactions like seizures or psychotic behavior. More than 10,000 cocaine 
users overdose each year. 

Ingestion of cocaine can cause drug dependency, lung damage, psychosis, 
blood clots, burns, and toxic syndrome (tremors, panic, chest pain, vomiting, 
and, without medical help, convulsions, high fever, and death from heart attack 
or stroke). The very first dose of cocaine can cause stroke, heart attack, or sud- 
den death. 




Crack is a far stronger, more dangerous form of cocaine, it is one of the most 
addictive substances known, even more so than heroin. Crack is made by con- 
verting cocaine powder into light-brown shavings or pellets. Smoking crack pro- 
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duces a short, Intense feeling of euphoria, which, several minutes later, leads to 
a severe, crlsIs-llke withdrawal, with extreme depression, paranoia, and an over- 
whelming desire for more crack. One dose of crack has been known to cause 
sudden death. 

Crack Is cheaper than cocaine, making It accessible to young or disadvan- 
taged buyers. Once addicted, crack users often turn to stealing, prostitution, 
and drug dealing to support their addiction. Prolonged use can lead to violent 
behavior and psychotic states. 

• Freebasing or injecting cocaine causes an Intense rush that is similar to 
crack's effects. 

This high is rapidly followed by a depressive crash. Injecting cocaine also 
brings risk of HIV Infection. 

Many babies born to mothers who abused cocaine or crack during pregnancy 
suffer immediate and long-term physical and emotional effects of the drug. 
These babies begin life in an agonizing state of withdrawal and are often 
developmentally delayed or otherwise impaired. 

People under the influence of cocaine may appear overly active, flushed, 
and/or have dilated pupils. Users may show signs of behavior change, 
decrease In job or school performance, and/or physical deterioration (Includ- 
ing weight loss). Cocaine users may possess large amounts of money. 



Resource Information for the Teacher: Steroids 
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Anabolic-androgenic steroids (commonly known as steroids or roids) are syn- 
thetic substances made from the male hormone testosterone, 
Anabolic-androgenic steroid use has been officially condemned by most 
national and international sports organizations due to the overwhelming evi- 
dence that steroids cause dangerous side effects and do not increase long- 
term athletic performance, 

Sixty to eighty percent of steroids used are obtained through the black market. 
Users are often unaware of the drug's harmful side effects. 

Steroids are controversially used in the treatment of some medical disorders, 
including deficient hormonal functioning of the testes, anemia, growth retarda- 
tion in children, breast cancer, osteoporosis, and hereditary fluid retention, The 
harmful side effects of steroids also affect these patients. 

In females, steroid use causes masculinization, which can include acne, growih 
of facial hair, deepening of the voice, menstrual problems, baldness, excessive 
body hair growth, and prominent musculature. 

In moles, steroid use con cause balding, acne, decreased sperm production, 
shrinking testes, and enlargement of the breast tissues. Violent, combative 
moodiness, depression, delusions, paranoia, and suicidal feelings ore also asso- 
ciated with steroid use. 

Steroid users ore at increased risk for developing liver dysfunction, water reten- 
tion, liver cancer, abnormal skeletal muscle changes, and possible premature 
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heart disease. 



steroid use is particulariy harmfui to young people who ore still maturing physi- 
cally. The drug can stunt growth and disrupt normal sexual development. 

Use of steroids during pregnancy can cause severe damage to the developing 
fetus, particularly to female fetuses. 

Research conflicts on the ability of steroid use (when combined with weight- 
training programs) to increase muscle size and strength. Recent evidence, 
however, shows that long-term use can cause irreversible organ damage and 
death. 





Resource Information for the Teoch<^r: 
Systems of Drug Classification 



There are a variety of ways to group or categorize drugs. One was estabiished 
by the Controiied Substance Act of 1970. This method organizes psychoactive 
drugs into five categories or scheduies. The criteria for placing a drug in a par- 
ticular schedule are its actual or relative potential for abuse, the likelihood that it 
wili cause dependence, and its acceptabiiity for use in medical treatment. 
Schedule I includes drugs that have a high potentiai for abuse and depen- 
dence and for which there was (as of 1970) no accepted medicai use. Heroin, 
psychedeiics, methaqualone, and marijuana are exampies of drugs in this cate- 
gory. Scheduie ii drugs inciude opium, morphine, codeine, cocaine, ampheta- 
mines, barbiturates, and PCP. These are substances that have a high potential 
for abuse and dependence but also have some medical use. Schedule III con- 
tains drugs with a iower potentiai for abuse. These drugs have some medicai use 
and present a low to moderate risk for physical dependence, but have a high 
risk for psychological dependence. Drugs listed in Schedules IV and V are pro- 
gressively less likely to be abused and have an even more limited potential for 
dependence. Alcohol, nicotine, and caffeine are not included in this system of 
classification. 

Other drug classification schemes have been created to reflect the social 
and/or personal hazards associated with drug abuse. One method rates drugs 
according to their hazard to the individual, classifying drugs that are deemed 
very highly hazardous first, followed by those that are highly hazardous. In this 
system, alcohol, barbiturates, nonbarbiturate sedative-hypnotics, and stimulants 
are in the first category, while coffee and tea are in the last category. 

A variation of this scheme is to classify drugs accordin' ^o two criteria: the 
effects on the human body and the extent of social approval and availability of 



the drug. In this system, alcohol and tobacco are rated more dangerous than 
PCP because they are dangerous to the body, readily available, and socially 
acceptable, while PCP is dangerous to the body, but not especially available 
or socially acceptable. 

Understanding the ways in which drugs are classified is less critical than under- 
standing the impact that drug abuse can have on the Individual. HIV infection, 
the possibility of rapid addiction to certain substances, serious injury from car 
crashes, unplanned pregnancy and sexually transmitted diseases, violent 
behavior, and death are very serious risks associated with alcohol and other 
drug use. 

Over-the-counter, or OTC, drugs are medications that can be purchased with- 
out a prescription. Some examples include antacids, analgesics, sleep aids, 
stimulants, cold remedies, and appetite suppressants. OTC drugs are often mis- 
used, resulting in physical, social, and/or emotional impairment. 

Designer drugs are synthetic substances produced by chemically altering exist- 
ing drugs to make "act-like" substances. For example, synthetic heroin can be 
almost 3,000 times as powerful as traditional heroin and, thus, is more danger- 
ous to use. 



Resource Information is reproduced from Profectifng Oneself and Others: Tobacco, Alcohol and 
Other Drugs module of Teenage Health Teaching Modules (THTM) with permission from 
Educational Development Center,, Inc. 
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